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Introduction 

 

The Slovenian Quality Assurance Agency for Higher Education (hereinafter: the Agency) has 

prepared its first analysis of the quality in the Slovenian higher education and higher 

vocational education area. In the analysis, the situation in higher education and higher 

vocational education in the period from 2010 to 2013, deducted from the findings of 

external assessments in the procedures of the re-accreditation of higher education 

institutions and study programmes and of the external evaluation of higher vocational 

colleges, and from the analysis of the self-evaluation reports of higher education institutions 

and higher vocational colleges, is dealt with.  
Due to the demanding process of its establishment, the adoption of new criteria, conduct of 

numerous accreditation and evaluation procedures and initiation of internal quality 

assurance procedures in 2010, 2011 and 2012, the Agency prepared the report on the 

situation in higher education and higher vocational education in 2013, i.e. for the entire 

period since its establishment. Also, in the early stages of the Agency’s operation, there 

have not been enough external evaluations performed to representatively assess the 

situation. In 2011, the Agency’s predecessor issued the Report on the Work of the Senate 

for Evaluation at the Council of the Republic of Slovenia for Higher Education entitled 

“Monitoring, assessing and assuring quality in the Slovene higher education area in 2009”. 

And, before that, the first report of the Council of the Republic of Slovenia for Higher 

Education entitled “Monitoring, assessing and assuring quality in the Slovene higher 

education area in 2007 and 2008” was published in 2009. 
The present report is trying to fill in this gap and assess the overall situation in tertiary 

education for the entire period since the Agency was established. The assessment includes 

the detailed analysis of the functioning of the Slovenian universities (with an exception of 

the Euro-Mediterranean University) at the institutional level and of their internal quality 

assurance systems. The assessment of the functioning of higher vocational colleges and 

their internal quality assurance systems is also included. The results of institutional external 

evaluations of private higher education institutions shall be estimated in one of the 

upcoming reports, since the number of conducted institutional assessments is currently too 

small for the sample to be representative for the overall assessment of the situation at the 

universities and private higher education institutions. Therefore, the report is mainly focused 

on the results of the external evaluations of the study programmes of public and private 

higher education institutions that, to a large extent, also assess the institutional situation at 

private (and public) higher education institutions. The assessment of the internal quality 

assurance at private higher education institutions is also included in the report. 
In the introduction, the current situation in the area of state-approved study programmes, 

public and private higher education institutions and higher vocational colleges is 

summarised, and the overview of the accreditations granted (higher education) and opinions 

issued (higher vocational education) by the Agency is given, while in the conclusion, the 

findings of external assessments and the analyses of self-evaluations are summarised, and 

the general recommendations and guidelines to improve quality at higher education 

institutions and higher vocational colleges are formulated. 

Due to the longer delay in preparation of the overview of the situation in the Slovenian 

higher education and higher vocational education area and the determination of progress, 

the assessment reasonably relates to the findings from the Reports on the Work of the 

Senate for Evaluation for 2007 and 2008, and 2009. It has been prepared according to the 

following individual areas of assessment referred to in the Criteria for the Accreditation and 

External Evaluation of Higher Education Institutions and Study Programmes (Official Gazette 

of the Republic of Slovenia, Nos. 95/2010, 17/2011, 51/2012, 6/2013 and 88/2013; 

hereinafter: the Accreditation Criteria) and the Criteria for the External Evaluation of Higher 

Vocational Colleges (Official Gazette of the Republic of Slovenia, No. 9/2011; hereinafter: 

http://www.uradni-list.si/1/objava.jsp?urlid=201095&stevilka=4993
http://www.uradni-list.si/1/objava.jsp?urlid=201117&stevilka=713
http://www.uradni-list.si/1/objava.jsp?urlid=201251&stevilka=2129
http://www.uradni-list.si/1/objava.jsp?urlid=20136&stevilka=195
http://www.uradni-list.si/1/objava.jsp?urlid=201388&stevilka=3195
http://www.uradni-list.si/1/objava.jsp?urlid=20119&stevilka=336
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the Evaluation Criteria): integration with the environment, functioning of the institution, 

human resources, students, material conditions and quality assurance. For the study 

programmes of higher education institutions, the assessment is also prepared for the area of 

organisation and implementation of education. Contrary, the two Reports on the Work of the 

Senate for Evaluation have not been assessing the universities as a whole, but only some of 

their members. 
The chapter on external evaluation of the Slovenian universities summarises in detail the 

findings from the final evaluation reports of groups of experts. The findings are considered 

according to the areas of assessment, whereby they are compared, combined, related, 

interpreted or there are conclusions drawn on them. The chapter on external assessment of 

the study programmes in higher education and the chapter on external assessment of 

higher vocational colleges deal only with the strengths, opportunities for improvement and 

non-compliance with laws and by-laws instead of all findings due to the larger number of 

reviewed final evaluation reports of the groups of experts. The chapters on analyses of the 

self-evaluation reports of the Slovenian universities, private higher education institutions 

and higher vocational colleges also follow the areas of assessments listed in both the 

Accreditation and Evaluation Criteria. The findings are further analysed by strengths of the 

self-evaluation reports and opportunities for improvement that are also summarised at the 

end of each chapter. The quantitative part of the analysis of self-evaluation reports is based 

on questionnaires that were used by the analysis preparers for the quantitative monitoring 

of indicators. Thus, the substantive analysis of the self-evaluation reports is supplemented 

by the presentation of quantitative assessments by individual indicators in a table.  
The report is concluded with a summary and interpretation of important findings and 

guidelines for further development in the area of assuring and improving quality in the 

Slovenian higher education and higher vocational education area. 

 

Slovenian higher education and higher vocational education since the 

establishment of the Agency, in particular in 2013  

 

At the end of 2013, 5 universities and 49 private higher education institutions were entered 

in the Register of Higher Education Institutions at the Ministry of Education, Science and 

Sports. In the academic year 2012/2013, 85,761 students were enrolled in universities and 

private higher education institutions, whereby 919 study programmes in total were state-

approved, of which 777 at universities and 142 at private higher education institutions. 
Currently, there are 26 public and 22 private higher vocational colleges in Slovenia, in which 

13,545 students studied in the academic year 2012/2013.  
 

In the period from 2010 to 2013, the Agency granted initial accreditations to 16 higher 

education institutions and 248 study programmes. It performed external evaluation in the 

re-accreditation procedure at 16 higher education institutions and for 139 study 

programmes. In addition, it performed external evaluation of 22 higher vocational colleges. 
 

The Agency Council did not grant accreditation to 2 institutions and 12 study programmes. 

At the end of 2013, 4 programmes and 2 institutions were still undergoing the appeal 

procedure. For the full period of seven years, 14 institutions and 104 study programmes 

were re-accredited, and for the shorter period, 2 higher education institutions and 35 study 

programmes were re-accredited by the Agency Council.  
The Agency Council also issued a positive opinion without any inconsistencies established to 

17 higher vocational colleges, while in the case of 5 higher vocational colleges, non-

compliance of certain legislative or regulatory provisions was ascertained, and deadline to 

eliminate the established inconsistencies was recommended to the responsible ministry.  
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Among higher education institutions, 8 higher vocational colleges, 8 faculties, 1 post-

graduate school and 1 academy were newly accredited in total in this period. The Agency 

also received an application for the establishment of a university, but the applicant withdrew 

the application for accreditation. One of the faculties has not been yet entered into the 

register of higher education institutions in spite of the granted accreditation. The most newly 

established institutions are active in the fields of arts (3), social and behaviour science (2), 

business and administration (2), and architecture and building (2). 
 

A review of the initial accreditations of higher education institutions according to ISCED in 

the period from 2010 to 2013 

 

ISCED Total 

21 – Arts  3 

31 – Social and behavioural science 2 

34 – Business and administration 2 

58 – Architecture and building 2 

22 – Humanities  1 

32 – Journalism and information 1 

52 – Engineering and engineering 

trades  1 

54 – Manufacturing and processing 1 

62 – Agriculture, forestry and fishery 1 

72 – Health 1 

81 – Personal services 1 

 

In the said period, there were 248 study programmes newly accredited in total, among them 

26 professional higher education study programmes and 19 university study programmes. 

As many as 154 initially accredited study programmes were masters' study programmes, 

while 23 were doctoral study programmes. The remaining 26 granted initial accreditations 

were in the fields of supplementary education. 

A poor third (29%) of newly accredited study programmes is from the field of teacher 

training and education science. The programmes from the fields of humanities (17%), social 

and behavioural science (10 %), engineering and engineering trades (9%), and then 

business and administration, personal services and arts (in total 16%), follow. In the period 

from 2010 to 2013, the newly accredited programmes in the fields of computing, 

manufacturing and processing, security services and agriculture, and forestry and fishery, 

were represented in the smallest number (one programme in each field). There were no 

initial accreditations in the field of social services in this period. 

A review of initial accreditations of study programmes according to Klasius-SRV by years 

2010, 2011, 2012 and 2013 

Klasius 

SRV Description 2010 2011 2012 2013 Total 

16203 

Professional higher education 

(first Bologna cycle) 8 5 7 6 26 

16204 

Academic higher education 

(first Bologna cycle) 4 2 12 1 19 

17003 

Master's education (second 

Bologna cycle) 40 39 57 18 154 
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18202 

Education leading to doctorate 

of science (third Bologna cycle) 6 6 5 6 23 

36100, 

36200 in 

37000 

Sublevels 6/1, 6/2 and 7: 

Activities/Outcomes, 

supplementary education 2 7 12 5 26 

  Total 60 59 93 36 248 

 

A review of initial accreditations of study programmes according to ISCED by years 2010, 

2011, 2012 and 2013 

ISCED 2010 2011 2012 2013 Total 

14 – Teacher training and education 

science 16 24 23 10 73 

22 – Humanities  10 10 19 5 44 

31 – Social and behavioural science 6 5 10 5 26 

52 – Engineering and engineering 

trades  12 5 5 1 23 

34 – Business and administration 5 3 2 5 15 

21 – Arts  0 1 9 3 13 

81 – Personal services 2 4 4 1 11 

72 – Health 3 1 4 0 8 

38 – Law 0 1 4 0 5 

64 – Veterinary 0 0 5 0 5 

58 – Architecture and building 2 1 1 0 4 

85 – Environmental protection  1 1 1 1 4 

32 – Journalism and information 0 0 3 0 3 

46 – Mathematics and statistics 0 0 3 0 3 

42 – Life science 0 0 0 2 2 

44 – Physical science 1 1 0 0 2 

54 – Manufacturing and processing 1 0 0 1 2 

84 – Transport services 0 1 0 1 2 

48 – Computing 0 1 0 0 1 

62 – Agriculture, forestry and fishery 0 0 0 1 1 

86 – Security services 1 0 0 0 1 

76 – Social services 0 0 0 0 0 

Total 60 59 93 36 248 

 

 

External assessment of the Slovenian universities 

 

In the period from 2010 to 2013, the Agency conducted external evaluations of all Slovenian 

universities (4) except the Euro-Mediterranean University. The Agency Council has re-

accredited all universities for the full accreditation period, i.e. seven years. 
The next step is the assessment of the situation by areas of assessment listed in the 

Accreditation Criteria, based on the findings of the group of experts provided in the final 

evaluation reports. 
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Integration with the environment 

The external evaluation of the Slovenian universities showed that all universities are 

successfully integrated with their regional and national as well as the international 

environment by means of the scientific-research, artistic and professional project work, 

study programmes and connections. Two of the universities have more extensive and closer 

connections with the economy and public sector, since they have rich tradition and all of 

their areas of functioning are comprehensively developed. On the other hand, the two 

younger universities are not so closely connected with external stakeholders in certain fields 

of study, e.g. in the field of humanities. There are also differences in the integration with the 

environment among individual members of larger universities present, resulting in the 

fragmented research, pedagogical, artistic and other capacities at the university level. 

General observation of the two Reports on the work of the Senate for Evaluation for 2007 

and 2008, and 2009 was that all assessed higher education institutions were well integrated 

in the regional and national environment, while slightly less in the international one (Report 

2007/08, p. 19).  
At universities, external stakeholders take part in co-management by participating in the 

management boards and strategic planning. Some universities form special organs with the 

external stakeholders, e.g. council of trustees, which advise the management of the 

university. Within other universities, special centres and institutions for the development 

and transfer of knowledge into the environment and for the development of study 

programmes operate. A good practice example is also the establishment of a special fund to 

promote integration with the environment. While cooperation with stakeholders is well 

developed and supported in the area of practical training, it is less successful in the area of 

internal quality assurance. In particular, weaknesses occur in identifying the needs to 

introduce new and revise the existing study programmes and in monitoring of employability 

and competences of graduates (see Sub-chapter Quality assurance for more information). 

Nevertheless, the universities have become aware of the significance of the inclusion of 

important entities from the economy and other areas in the quality assurance systems, and 

are consequently introducing the improvements. 
The mission, vision and strategic plans and objectives define the role of universities in the 

economic, social and cultural development of the immediate and broader environment. 

These guidelines of the universities are consistent with both the expectations of external 

stakeholders and the National Higher Education Programme 2011–2020. They are 

transparent and publicly accessible. Similar situation has been established for the higher 

education institutions already in 2007, 2008 and 2009 (Report 2007/08, p. 17; Report 2009, 

p. 23). The new strategies of some universities have been adopted along or even after the 

expiry of strategies previously in force, or are still in the process of revision. Currently, the 

majority of universities are at the turning point when new strategic guidelines have or will 

come into force. In this regard, it should be pointed out that the objectives in the (planned) 

strategic guidelines are often not properly quantified and do not have the deadlines and 

responsible entities set out, which can adversely affect the achievement of the strategic 

objectives and measures for improvements.  
At universities, the relations with graduates are formally established. Although at the 

majority of universities the alumni clubs are founded, their operation is not yet well 

developed and integrated into the development processes at universities, especially into 

their internal quality assurance systems.  
The two smaller universities have already introduced their own monitoring of employability 

and employment of graduates by interviewing them; thus, they supplement the data 

obtained from the publicly accessible sources (e.g. Employment Service of Slovenia and 

Statistical Office of the Republic of Slovenia) and from the responses of employers. For both 

of them, the established level of employment was relatively high (above 80%), although it 
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contains precarious forms of employment. The two larger universities have just begun 

introducing the systematic monitoring of employability and employment at the level of the 

entire institution. Although some members of the larger universities are already interviewing 

their graduates, the findings of others are mainly based on the data from publicly accessible 

sources.  
The universities have prepared their internal rules for monitoring of graduates, and starting 

with the academic year 2013/14, they will all monitor employability and employment 

themselves. In the period from 2007 to 2009, the assessed higher education institutions, 

with rare exceptions, have not systematically and directly monitored the employability of 

their graduates (Report 2007/08, pp. 18 and 38) or have examined it only through 

databases of professional associations or the Employment Service. In the accreditation 

period 2007–2013, monitoring of the employability and employment of the graduates has 

been systematically regulated, while in the next period, it will be possible to establish trends 

of the efficiency of the employment and adopt measures for improvement. 
Career counselling is developed at all universities, while members of some universities also 

have their own career centres. In all evaluation reports, well-developed career counselling 

for students is established, while these services are not well-developed and sufficiently 

efficient in terms of support to the higher education teachers, and specialist services staff at 

the universities. 
For students, the competences and learning outcomes are clearly and properly defined by 

the accredited study programmes, while appropriate regulations to monitor the achievement 

of learning outcomes and competences are adopted at the university level. On the other 

hand, monitoring of the learning outcomes and competences on the labour market and in 

the work environment of graduates is rather poorly provided. The universities are more or 

less just beginning to establish the systems for monitoring the learning outcomes and 

competences of the graduates. The feedback loop, that would lead to updating of the study 

programmes and contents by inclusion of external stakeholders (e.g. results of analyses on 

the employment and employability of graduates) and by verification of competences of 

graduates in the processes of internal quality monitoring and assurance, is yet to be closed.  
 

Strengths: At the end of the accreditation period, the universities have more or less revised 

their strategic guidelines. Special mechanisms to promote the integration with the 

environment (council of trustees, funds and centres) have been developed. Considering the 

situation in the period from 2007 to 2009, the progress in the area of integration with the 

environment is evident, since the international cooperation has increased and all institutions 

have established a comprehensive system of monitoring the employability and employment 

of graduates. 
Opportunities for improvement: The universities can improve efficiency of communication 

with the environment. They should provide for their strategic objectives to be achievable 

and measurable and that the deadlines and responsible entities for their implementation are 

assigned. Senates of the universities should monitor the implementation of strategies more 

actively, and simultaneously strengthen the cooperation with external stakeholders. To 

enable efficient system of monitoring the employability and competences of graduates, the 

loop that will develop further the internal quality assurance systems and enable efficient 

reform of the study contents also in relation to the needs of the environment and wider 

circle of stakeholders has to be closed, in addition to the comparative analysis of data. 
Non-compliances were not found. 

 

Functioning of the universities 

The universities verify the achievement of the strategic objectives by means of regular 

annual reports and reports on work that are publicly accessible. The strategic objectives, 

vision and mission are mainly consistent with the functioning of the universities and are 
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reflected in their pedagogical, scientific-research, professional and artistic activities. The 

majority of universities foster the development of all activities, whereby one of them is 

primary research-oriented, while another is especially focused on innovations. The 

universities strive for excellence and recognition. The revision of strategic objectives is an 

opportunity to harmonise the development principles of members with the guidelines of 

home institutions and to clearly define the strategic objectives that shall be measurable and 

achievable. 
The constitution of the majority of universities is clearly specified by statutes, with the 

exception of one that has relatively vague provisions on organisation stated in its statute, 

although this enables flexible operation of its organs. The management of the universities is 

comparably structured, but some differences in the number and role of the vice-rector in 

management are evident. In case of the de-centralised universities, the power of rector is 

smaller. Consequently, there are bigger differences among individual members in all areas 

of assessment. The number of members significantly varies among the universities, and is 

related with the duration and development of the universities. 
Composition of the organs of the universities and their members is comparable and 

consistent with the provisions of the Higher Education Act (Official Gazette of the Republic of 

Slovenia, Nos. 32/2012-official consolidated text, 40/2012-ZUJF, 57/2012-ZPCP-2D, 

109/2012; hereinafter HEA), while some organs are typical for individual universities, as for 

example international council and council of trustees. One of the universities had no 

academic assembly at the time of the site visit, but this non-compliance with the HEA was 

eliminated by the time of the Agency Council’s final decision on re-accreditation. Students 

participate in all management organs and are satisfied with their role in co-management of 

the universities. Their memberships in organs, bodies and committees can be compared, but 

the same does not apply for their voting rights (see Chapter Students for more information). 

The organs of the universities operate transparently, and their tasks comply with the 

provisions of HEA. Students have adequately co-managed higher education institutions 

already in 2007 (Report 2007/08, p. 17).  
With the exception of one integrated university, the support services are available both at 

Rector's office and individual members. It should be pointed out that the integrated 

university provides appropriate support to students, higher education teachers and activities 

at the university, regardless the fact that their support services are joined. Decentralisation 

of the universities can adversely affect the unity in management, comparability of the 

collected data and quality assurance systems, and can cause duplication of support services 

and differences in performance of the fundamental activities of universities. Though, the 

advantage of decentralisation is more comprehensive and personal support to students, 

higher education teachers and fundamental activities. For reasons of uniformity of operation 

and more rational use of sources, the groups of experts advised the decentralised 

universities to integrate and join the organization pertaining to members from the related 

fields.  
The universities have valid and publicly accessible internal acts that determine competences, 

rights and obligations of the stakeholders. The findings from the Report on the work of the 

Senate for Evaluation were similar. Even earlier, the higher education institutions had clearly 

determined competences, powers and responsibilities of all employees (Report 2007/08, pp. 

17 and 25). However, the operation of some university organs is not transparent enough, 

since some universities do not make public certain internal acts and minutes of the bodies or 

committees.  
The activities of the Slovenian universities, which cover pedagogical, scientific-research, 

professional and artistic field, are performed regularly and transparently, including the 

support services. In the area of the scientific-research and project work, only one of the 

universities has been focused on just a few research fields, while the others have wide 

spread research activity, which does not always achieve the comparable level of 

development due to the diversity of fields of the activity at members. The biggest delays 

http://www.uradni-list.si/1/objava.jsp?urlid=201232&stevilka=1406
http://www.uradni-list.si/1/objava.jsp?urlid=201240&stevilka=1700
http://www.uradni-list.si/1/objava.jsp?urlid=201257&stevilka=2410
http://www.uradni-list.si/1/objava.jsp?urlid=2012109&stevilka=4320
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occur in the fields of social sciences, humanities and law. Uneven development of the 

research activity has already been confirmed by the experts involved in the previous 

assessments of higher education institutions, who have suggested opening of the project 

offices to obtain scientific-research projects as an opportunity for improvement (Report 

2007/08, pp. 19 and 40). Nevertheless, the extent of scientific-research work at the 

Slovenian universities is good. At smaller universities, some research fields are also 

excellent at the international level. Despite constant development, the cooperation in the 

area of scientific research is well established, and since the lecturers as well as other 

providers of study programmes are active in terms of scientific research, the permanent 

transfer of results into the pedagogical work is assured. The interconnection between the 

scientific-research and pedagogical work has already been confirmed by the experts 

involved in the previous assessments, although it has only been evident at one half of the 

assessed public and private higher education institutions (Report 2007/08, pp. 19 and 27). 

Also, the ratio between pedagogical and research work is balanced. In the external 

assessments, the experts have noticed insufficient remuneration of the research excellence 

and drop in the number of young researchers involved in the fundamental research projects. 

The rise in the part-time employment of external higher education teachers can adversely 

effect the development of the home scientific-research activity and also the pedagogical 

activity. In light of the constant deterioration of the economic situation in Slovenia, the need 

to revise the strategic plans, or to introduce rational and feasible strategies in the field of 

scientific-research work, is even more essential. Bearing in mind that some research is field 

fragmented and that some research fields have not achieved the sufficient level of 

development and importance, the rethinking on the integration of members and 

specialisation of individual research fields to achieve the research excellence has to take 

place.  
The universities successfully integrate the results of their scientific-research, artistic and 

professional work into the pedagogical process. The same has also been established in the 

previous assessments of higher education institutions (Report 2007/08 p. 19).It also has to 

be pointed out that the extent of the transfer and possible participation of students in the 

project work can significantly vary among individual members.  
While in the period from 2007 to 2009, higher education institutions have just been 

concluding their transition to the Bologna study programmes and were faced with difficulties 

of poorly defined competences and objectives of the new study programmes and 

inappropriate workload of students according to ECTS (Report 2007/08, pp. 19, 27 and 38), 

the transition to the Bologna reform has already been concluded in 2013, and the numerous 

Bologna study programmes of the Slovenian universities have already been successfully re-

accredited or will be externally evaluated shortly. The pedagogical activity at the assessed 

universities is in accordance with the Bologna reform. Considering other European countries, 

the number of study programmes at the Slovenian universities is way too high and keeps 

rising despite the drop in the number of students. Quite some study programmes are faced 

with an exceptionally small enrolment in relation to the anticipated number of available 

study places, while some have not been provided at all since the initial accreditation due to 

the lack of interest for enrolment. Moreover, some subjects are provided only in a form of 

consultations, and are therefore causing the unfavourable narrowing of the cycle of 

participants of the academic discourse in the study process. The universities could carry out 

a thorough analysis of the learning outcomes and competences of individual study 

programmes and thus, connect those that are rather similar or related, while in particular 

smaller universities, could focus even more on the strategically important fields of study and 

thereby promote specialisation and the pedagogical and research excellence.  
At universities, the forms of distance learning have not yet come to live; the development 

and provision of blended learning are also lagging behind. Although, the information and 

communication technology supports the classical implementation of studies relatively well. 

For example, universities successfully use the web classroom environment. Students from 
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the assessed universities are satisfied with the education, higher education teachers and 

faculty assistants, and services that support the education.  
In the Slovenian higher education area, monitoring of the interest for enrolment in study 

programme already represents the established practice (Report 2007/08, pp. 19 and 38). 

Nevertheless, some of the assessed universities are adjusting the enrolment to the needs of 

the environment way too arbitrary. The enrolment must be planned in line with the 

university strategy and development of study programmes. For the institutions of a size of 

university, the establishment of the needs for enrolment must be formalised within the 

internal quality assurance system. 
Contrary to the findings from the previous assessments of higher education institutions 

(Report 2007/08, p. 39), the practical training at universities is, in terms of extent, included 

in the study activity in accordance with the Accreditation Criteria and properly defined by 

internal acts. The majority of universities has well developed and supported practical 

training, the quality of which is, in cooperation with a variety of stakeholders, constantly 

verified in the self-evaluation procedures. The universities offer assistance to students in 

arranging practical training that they properly coordinate, and provide qualified practical 

training mentors. The groups of experts have recommended to some universities to dedicate 

special attention to the increase of practical orientation of study programmes and to make 

the system of practical training more uniform at the university level in the future. 
The assessed universities continue with responsible monitoring of the learning outcomes, 

transition rate and duration of studies (Report 2007/08, pp. 19 and 39; Report 2009, p. 24). 

They regularly monitor and assess the data on the achievement of learning outcomes and 

competences, and update the study programmes based on the findings thereof. Some 

universities should align their assessment criteria and determine why the duration of studies 

in certain study programmes significantly exceeds the anticipated duration in provisions of 

these programmes, and adopt the appropriate measures.  
At the universities, the support to the study, scientific-research, professional and/or artistic 

activities is well-organised and available both to students and higher education teachers. It 

includes tutorship (also for the students with special needs and some new forms of 

tutorship, e.g. research tutorship), career counselling at the university level and at some 

members, pre-enrolment counselling, and also the activities of the alumni clubs at the level 

of universities and some members. The extensive support to students in achievement of 

learning outcomes and competences is also offered by the higher education teachers. In 

general, students are satisfied with the support services of the universities and their 

members.  
Recognition of the knowledge obtained abroad and support to the mobility of students are 

well organised at the majority of universities. Mobility is appropriately defined in the internal 

regulations and supported by the international offices that are, except in case of the 

integrated university, organised also at the members. Difficulties in recognition of the 

knowledge obtained abroad rarely occur. In general, the mobility of students at the 

Slovenian universities is balanced, but still relatively small and far from the mobility 

objective (10% of home and 10% of foreign mobility) set for the students by the National 

Programme of Higher Education 2011–2012. The level of internationalisation of studies is 

rather low, which is also caused by the legislative provision on learning language and 

financial limits of the universities to carry out studies parallel in the Slovenian and foreign 

language. Nevertheless, universities are well aware of the globalisation and increasing 

competitiveness in the higher education area, thus the planning of internationalisation is an 

inevitable part of the university strategies.  
 

Strengths: practical training is well-arranged and students have a favourable opinion of the 

support services. In certain fields, universities demonstrate pedagogical and research 

excellence.  
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Opportunities for improvement: Universities should bind themselves to fulfil the strategies. 

At the majority of universities, the information systems and data collection should be unified 

at the faculty and university levels. The majority of universities should think about taking 

part in centralisation and integration of the support services and activities for reasons of 

rational use of funds. The strategic orientation towards the better excellence on a fewer 

pedagogical and research fields could increase competitiveness of the younger universities 

in the Slovenian and international higher education area. Enrolment in the study 

programmes has to be systematically adjusted with the needs of environment. The 

universities have a good opportunity for development and introduction of distance studies 

and improvement of internationalisation. 
Non-compliances were eliminated by the time of the Council's final decisions on re-

accreditation. 

 

Human resources 

In the previous external assessments, it has been established that the structure of study 

process providers at higher education institutions is constantly improving and that the 

higher education teachers are properly qualified for their work, but often carry excessive 

teaching load (Report 2007/08, pp. 18, 19 and 38). 
At the assessed universities, the personnel structure is stable, since the majority of higher 

education teachers are employed on a full-time basis. The share of full-time employment is 

high at the large universities and a bit lower at the smaller ones. While the share of full-time 

employees has been so far increasing at one of the smaller universities, the number of posts 

for higher education teachers and faculty assistants is dropping at the other, whereby the 

share of part-time employees or employed at a reduced level is increasing. At the bigger 

universities, the number of employments has been so far increasing. 
In terms of the structure, they are university higher education teachers / educators and, at 

the same time, researchers, experts or artists. They co-manage higher education 

institutions, cooperate with other higher education institutions and participate in a variety of 

projects and research, and also publish scientific-research papers or publish, exhibit and 

create works of art. At the assessed universities, the personnel structure corresponds to the 

fields of study and other activities. The work and responsibilities of the personnel correspond 

to the titles to which they were elected. However, the personnel structure pyramid is slightly 

damaged at some universities and members, whereby the structural imbalances appear 

more commonly in the number of full professors compared to the number of associate 

professors. It should be noted that the Report on the Work of the Senate for Evaluation 

(Report 2007/08, p. 19) has already drawn attention to the demolition of the personnel 

structure pyramid. The number of full professors is bigger than the number of associate 

professors at certain members, in particular at the larger universities. 
The majority of the assessed universities specify the development of stability and personnel 

structure by means of appropriate strategic and personnel plans. Some universities pay 

particular attention to the employment and development of younger personnel in their 

plans. At some universities, planning of personnel by individual members is not sufficiently 

comparable and developed, that might cause stagnation in the human resources perspective 

at the university level.  
Workload of the higher education teachers is adequately distributed among their teaching, 

scientific-research or artistic and administrative load at the majority of universities; 

however, there are some bigger differences between universities and their individual 

members occurring. Thus, a rather excessive teaching load of the majority of higher 

education teachers, that is constantly increasing, appears at some universities and their 

members. It should again be noted that the excessive teaching load has already been 

established by the previous external assessments (Report 2007/08, pp. 18, 19 and 38) 16, 

17 in 36) and thus, the situation is not improving in this area. This is another fact 
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supporting the reduction of the number of study programmes. The ratio between the 

number of higher education teachers and students varies among the universities and 

individual members, but is adequate for all assessed universities. 
The possibilities of life-long learning and teaching training for higher education teachers are 

constantly developing, but their development is relatively modest in light of the findings 

from the previous assessments. While in 2007, some institutions have just began planning 

their offer of continuous education and training (Report 2007/08, p. 18), this possibility was 

available at the majority of the assessed higher education institutions in 2008 (Report 

2007/08, pp. 41 and 42). Currently, the majority of universities offers different forms of life-

long learning and teaching training.  
Similar to the findings of previous assessments (Report 2007/08, pp. 19 and 42), the area 

of career counselling for the employees is insufficiently regulated and not spread enough at 

the universities. Despite recent development of the counselling services, introduction of 

surveys on satisfaction of employees and annual interviews, the majority of universities has 

not yet systematically regulated the monitoring of the employee satisfaction. 
In external assessments that were conducted in the period from 2007 to 2009, it has been 

established that the majority of higher education institutions enables and implements 

human resources mobility (Report 2007/08, p. 28), although this mobility should be 

enhanced and international cooperation strengthened (Report 2009, p. 26). At universities, 

the mobility of higher education teachers is mostly increasing, but has not yet reached the 

satisfactory level and is mainly not balanced, since typically the number of teachers who are 

coming for visit exceeds the number of those who are going for visit. Even now, the 

strategic objectives of universities for the most part still anticipate a significant increase of 

human resources mobility. At universities, the use of sabbatical is the exception rather than 

the rule. 
At the assessed universities, the habilitation procedures are comparable at both the national 

and international level and in line with the Minimum Standards for the Election to the Title of 

Higher Education Teacher, Researcher and Faculty Assistant at Higher Education Institutions 

(Official Gazette of the Republic of Slovenia, Nos. 95/2010 and 17/2011; hereinafter: the 

Minimum Standards). They are prescribed and publicly announced. Considering the findings 

from the 2007–2009 period (Report 2007/08, pp. 18 and 40; Report 2009, p. 26), the 

situation has not changed in this area. Nevertheless, it should be pointed out that the 

criteria for election to titles of one university did not satisfy the provisions set out in the 

Minimum Standards in terms of complexity. Although the university has harmonised its 

criteria with the Minimum Standards by the end of re-accreditation procedure, several 

habilitation procedures were conducted according to the old criteria. In the strategic plans, 

the majority of universities lean towards making the election criteria stricter in order to 

become more internationally comparable. Although in the previous institutional evaluations 

some irregularities have been ascertained in the validity of habilitation titles (Report 2009, 

p. 24), the higher education teachers and faculty assistants at the assessed universities 

have valid habilitation titles now. 

The personnel structure in the support services is stable at the universities. The support 

services staff is mainly employed full-time for an indefinite period. The structure of the 

employees is appropriate and provides a good support to the university and faculty 

activities. At the level of organisation and restructuring of the support services, there are 

still plenty possibilities available. Namely, the smallest university presents a successful 

working model of an integrated university with joined support services which do not 

duplicate at the level of its members and have small number of employees compared to the 

other universities. The other universities are often faced with a problem of the duplication of 

the specialist services work and thus of the support, that is not fully coordinated and 

comparable among the members (also due to the non-uniform implementation of 

information technology). The staff in support services is appropriately qualified. The 

majority of universities provides for its education, training and mobility. In this area, a 
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significant progress cannot be detected considering the findings from the previous external 

assessments, since the possibility of a life-long learning has already been available in the 

past. In addition, the majority of universities have not yet regulated the career counselling 

and promotion systems at high quality (Report 2007/08, p. 20; Report 2009, p.27). 
Considering the fields of study and research, the structure of senates is appropriate at the 

majority of universities and their members. The same applies for the representation of 

students in the senates. In case of one university, the group of experts questioned the 

equality in representation of all fields in the senate due the fast increase in the number of 

fields of study.  
The surveys on satisfaction of the employees have not yet been carried out systematically 

by the universities, but are conducted by the numerous members instead. The results of 

some conducted surveys show the worrisome situation and testify of an increased volume of 

work and suspense of employment and promotions. Examination of the employee 

satisfaction is, compared to the findings from 2009 (Report 2009, p. 27, chapter “Analysis of 

the self-evaluation reports of the Slovenian universities and their members for the 2010–

2012 period”), more common now. Although, considering the responses of the employees, 

the progress cannot be ascertained on the basis of the results of monitoring the employee 

satisfaction. 
 

Strengths: The most important strengths include strategy for youth employment, monitoring 

of the employee satisfaction and integration of the results into the self-evaluation and 

measures for improvement. One of the universities has successfully integrated the support 

services. The majority of universities plan the new stricter criteria for election to titles. 
Opportunities for improvement: The universities should strengthen remuneration of the 

pedagogical and research excellence. Maintaining or improving of the ratio between the 

number of higher education teachers and students is important. The universities should 

provide for the permanent stability of the personnel structure and increase of the share of 

full-time employments. One of the most important opportunities is to relieve higher 

education teachers and especially assistants of their teaching load. The mobility of the 

employees should also be increased, and the career counselling formalised and promoted. 
Non-compliances were eliminated by the time of adoption of the Council’s final decisions. 

 

Students 

The assessed universities have well-organised and formalised the student enrolment 

procedures. The provision of information to the enrolment candidates and the work of the 

student affairs offices both remain well-developed (Report 2007/08, p. 20 and 42). The 

enrolment procedures are efficient and well-conducted; the students are mainly satisfied 

with the enrolment services. At universities, the enrolment constantly decreases, especially 

in party-time study.  
At all universities, students have their participation in the scientific-research, professional or 

artistic work enabled by inclusion in the projects and research groups. Although, there are 

differences in the extent and the possibilities for participation evident among members from 

the fields of natural science or engineering in comparison to those from the field of social 

sciences or humanities.  
Students are satisfied with the counselling and support services. They assist them in 

enrolment and study affairs, project, scientific-research, professional or artistic work, 

international exchange, career counselling and in borrowing and obtaining study material, 

settling financial commitments and solving legal issues. None of the stated aspects of 

support is missing or of low-quality at any of the universities. Besides personal counselling, 

the career centres also organise special workshops and events. In this regard, they 

participate with employers.  
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At all assessed universities, tutorship is developed, although spread differently and occurring 

in a variety of forms. Although some universities are focused mainly on teacher tutorship, 

the majority has several parallel forms of tutorship, e.g. course tutorship, tutorship for 

students with special needs and tutorship for foreign students. 
The two findings from the previous assessments, i.e. that the student mobility and interest 

in it both grow slowly (Report 2007/08, pp. 20 and 42) and have not achieved the 

satisfactory level yet (Report 2009, p. 28), have also been confirmed by the results of the 

external assessments in 2013. At both smaller universities, the mobility rate is low, and 

relatively low at the larger universities. The national mobility also did not come to live.  
At all assessed universities, students are adequately represented in all management organs. 

Although some inconsistencies had been established in the share of student representation 

in the senate during site visits, universities eliminated these inconsistencies by the time of 

the Agency Council’s final decisions. In rare cases, such inconsistencies were also 

documented by the previous external assessments of the higher education institutions 

(Report 2007/08, p. 42; Report 2009, p. 23). The student representation in management 

boards is also in accordance with HEA. Among members, the student representation at the 

inter-university and university levels varies. While one university is integrated and does not 

have management organs at its members, the student representation and rights differ in 

certain management organs at members of individual universities. For example, there are 

differences in the student voting rights in the academic assemblies.  
The main representative organs of students are student councils that are organised both at 

the level of university and members, except in case of the integrated university. At certain 

universities, student representatives are also represented by the student vice-rectors and 

vice-deans, beside the presidents of the student councils. In case of one university, experts 

had their doubts in the autonomy of the university student council, because its president is 

also the vice-rector for the student affairs, whereby he / she is appointed as the vice-rector 

by the rector and not students. At one of members of another university, the group of 

experts pointed out that a member had frozen financial resources of the student council, 

and thus limited the implementation of the council’s projects.  
The student representation in the senate committees varies among universities and their 

members; for the most part, students participate in the quality and habilitation committees. 

In them, they mostly do not have voting rights, although they can exercise them though 

their student representatives in the senates. The established situation regarding 

membership and voting rights in the committees is similar to the one from 2007 (Report 

2007/08, p. 20).  
The rights of students and student representatives are adequately regulated in accordance 

with HEA and the university statutes at all assessed universities. The rights in the area of 

study, knowledge examination, student surveys, work of student representatives, etc. are 

regulated in more detail by the university and faculty rules. 
Progress in the area of providing information to students about the work of the student 

councils and representatives is relatively modest. Although previous assessments have been 

persistently emphasising that the majority of students does not know their representatives 

(Report 2007/08, p. 20) and the work of student councils well-enough (Report 2007/08, p. 

43), and that do not cooperate with their representatives sufficiently (Report 2009, p. 29), 

the situation at the assessed universities was not much better in 2013. None of the student 

councils makes public the minutes of their sessions. Also, at the majority of site visits, the 

experts have established that the connection between students and their representatives 

could be better.  
There has been a lack of a wider integration of students in the evaluation and updating of 

study programmes in the past. Though higher education institutions have already been 

conducting the student surveys, the student workload according to ECTS was not examined 

by them (Report 2007/08, p. 18).Within the framework of internal quality assurance 

systems, the initiatives to improve the contents of study programmes and their 
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implementation were not efficiently formally transferred from the initiators to the senates 

(Report 2007/08, p. 42). At the assessed universities, the situation was better in 2013. The 

transfer of initiatives through the student representatives and participation of these 

representative in the organs of institutions and in the senate committees for the evaluation 

and updating of study programmes, are formally regulated. The monitoring of student 

workload according to ECTS is also formally regulated at the majority of the assessed 

universities and their members. Though, there are some problems regarding observance of 

the results and effectiveness of the transfer of initiatives. Namely, at certain universities and 

their members, the response to surveys is poor or even so little that the results are not 

representative. The numerous self-evaluation reports of universities and their members do 

not evaluate the results of surveys (in particular for the area of student workload according 

to ECTS) and do not present the corresponding adopted measures. Consequently, the 

stakeholders cannot discern the importance of an efficient quality culture with regard to 

these problems from the self-evaluation reports1. 

At the assessed universities, monitoring of the learning outcomes and competences is 

regulated with regulations and operates efficiently for students, as already stated in the 

chapter on external evaluation of the Slovenian universities. Monitoring of the opinions of 

students and graduates on acquired learning outcomes and competences is becoming widely 

used, but is not fully developed yet. The findings of monitoring are applied in the revision of 

study programmes, but these problems are not sufficiently evaluated and connected with 

the adopted measures in the self-evaluation reports. At smaller universities and members, it 

is worrisome that student doubt in the general visibility of certain study programmes and 

acquired competences.  
 

Strengths: The student opinions on support services are positive. Tutorship operates 

efficiently and in a variety of co-existing forms. The universities have developed career 

counselling for students, and they offer them good opportunities for participation in 

scientific-research, professional and /or artistic work. 
Opportunities for improvement: The universities should improve and formally regulate 

monitoring of the student initiative and opinions in the revision of study programmes and 

verification of achievement of learning outcomes and competences. The results should be 

evaluated in the self-evaluation reports, and stakeholders informed of the adopted measures 

in order to strengthen the importance of quality culture among the most important 

stakeholders – the students. The universities should continue to persistently search for the 

ways to raise mobility of students and to develop internationalisation. The provisions of 

information between students and their representatives should be improved, and operation 

of alumni clubs further developed.  
Non-compliances were eliminated by the time of the Council’s final decisions.  
 

Material conditions 

Facilities and equipment at the majority of the assessed universities were generally 

satisfactory and adequate; however, their quality varies between individual members. There 

are also negative deviations from the general assessment. The findings from the previous 

institutional external assessments also confirm that compliance with material conditions 

varies (Report 2007/08, p. 21), and demonstrate a trend of decreasing spatial problems 

between 2007 and 2009 (Report 2007/08, pp. 21 and 43; Report 2009, p. 29). Although 

                                           

1 The Accreditation Criteria define the quality culture as a positive attitude of staff, students and other persons 

collaborating with a higher education institution towards the continuous improvement of the implementation of 
activities and the incorporation of this attitude into the identity and the functioning strategy of the higher education 
institution. 
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every university has its particularities regarding material conditions, only one of the smaller 

universities faces general spatial problems, particularly with respect to the student 

accommodation capacities. Spatial problems are severe in art academies of the larger 

university. Due to spatial problems, some members have difficulties in coordinating the 

schedules, and lectures take place at different locations. The university members are 

relatively dispersed or joined in several faculty centres, which also applies to the integrated 

university. The issue of dispersal and distance from the university does not adversely affect 

the study if the place of its implementation is located in the same town or city as the 

university. However, in some branches and members dislocated from the home institution, 

the experts found that connections with the university and the study atmosphere are 

weakened. Equipment of premises for the implementation of educational, research or artistic 

activities is good at every assessed university. The general adequacy of equipment has 

already been demonstrated in the period from 2007 to 2009 (Report 2007/08, pp. 21 and 

43; Report 2009, p. 29). . 
The assessed universities provide students and other stakeholders with an extensive 

information and communication support. Major strengths are in particular good accessibility 

of the network, developed web environments with study materials and adequate support 

provided by specialist services. On the other hand, information systems preventing 

comparison and simple and transparent data processing constitute a weakness. Information 

and communication equipment at the higher education institutions have already been 

assessed as satisfactory in the previous assessments (Report 2007/08, p. 21; Report 2009, 

p. 29). 
Access to library materials, equipment of libraries and opening hours have also already been 

mostly assessed as adequate by the previous external assessments; however, it has been 

recommended to some of the higher education institutions to increase their library fund and 

the number of library support staff (Report 2007/08, pp. 21 and 43; Report 2009, p. 29). 

The integrated university only has a central university library, while in addition to the 

university library, faculty libraries operate at two universities, with an exception of a single 

member. One university does not have a university library, but its members have faculty 

libraries and, in some cases, departmental libraries. The operation of libraries is regulated 

by internal university acts. University information systems have been developed to the 

extent enabling students to use a single library card for all libraries of one university, and an 

uniform information system. The library staff provides quality support. The access to 

electronic databases is well-managed and wide. The libraries are also well-stocked; the 

materials often exceed the contents of study programme and the student needs. 

Nonetheless, the group of experts recommends to one of the universities to increase the 

library fund. Inter-library loan is properly organised. Some libraries should adjust their 

opening hours to the study needs, while others should increase the number of seats in their 

reading rooms. The universities pursue their own publishing activity. 
The premises and equipment are only partly adapted to students with special needs. Some 

members have considerably better spatial adaptations and provide more equipment than 

others. The universities try to adapt promptly to student needs and overcome material 

limitations with other types of adaptations and assistance, such as tutorship for students 

with special needs, adapted vocational counselling, consultations, adapted forms of 

knowledge testing, etc. 
Public financial resources had diminished and the universities faced financial instability in 

2013. External evaluations of higher education institutions in 2007 and 2008 still established 

that higher education institutions had guaranteed financial resources for their activities 

(Report 2007/08, p. 21). Financing from public sources was also adequate (Report 2007/08, 

p. 43). The Report on the Work of the Senate for Evaluation for 2009 has already stated 

first cases of financial instability and has associated them mainly with inadequate financing 

of Bologna programmes and decreased enrolment (Report 2009, p. 30). Financial conditions 

of the assessed universities are unstable for the entire accreditation period. Some members 
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of the universities are in surplus, while the balance of others is poor or demonstrates severe 

financial problems. The solidarity level between the university members correlates with 

economic and legal autonomy of members with respect to the university. The lower 

autonomy of the members, the more successful is the Rector’s office in regulating financial 

imbalances within the university. Although the internal solidarity saves the universities 

against insolvency, it adversely affects the development of more successful members. 

Decreased financial resources force the universities to improve their effectiveness and 

efficiency in terms of integration, preventing duplication of study programmes, more careful 

financial planning and enhanced acquisition of funds in the market. However, the groups of 

experts noticed that certain measures were adopted that are questionable from the view of 

quality: fewer contact hours, less funds for the scientific-research and artistic work and 

fewer possibilities for promotion and career development. Further reduction of funds may 

pose a serious threat to the implementation of the second-cycle Bologna study programmes 

and to the functioning of the universities. If this trend continues, the stability of the 

Slovenian education may be endangered. 
 

Strengths: Some universities have started to effectively manage the reduced budget. Good 

information and communication support and a rich offer of study materials and services in 

the libraries. 
Opportunities for improvement: Introduction of uniform and integrated information systems 

at most universities, solving urgent spatial problems, improvement of spatial adaptations 

and equipment for students with special needs. Financial consolidation should observe 

findings of the internal quality assurance system and be focused on the integration of the 

activities, rationalisation of work processes and more effective use of the existing premises 

and equipment. The quality of the Slovenian universities depends on sufficient and stable 

financing. 
Non-compliances were not found. 

 

Quality assurance 

The assessed universities have already their internal quality assurance systems developed 

for several years, although the efficiency of these systems varies among universities. There 

are no bigger deviations in the efficiency of the organisation, but there are in the data 

collection, the scope of the collected data evaluation, the monitoring of measures, and the 

informing of stakeholders both on the adopted measures and advantages of quality 

assurance, instead. Also, within the majority of universities, the groups of experts have 

noticed major differences in concern for quality and operation of the systems among 

members. The quality of studies is often the lowest at the braches or members that are 

more distant from the university centre. At all universities, the quality committee operates 

within the senate; in addition, the quality service is organised at the majority of universities. 

At one of the universities, the concern for quality is more diversified, since next to the 

committee and services, also the self-evaluation group of the Rector’s office, and quality 

development centre operate. The quality committees are composed of internal stakeholders 

only, among which there are, next to the higher education teachers, also representatives of 

students, while at one university, also a representative of the non-teaching staff. In addition 

to regular self-evaluation procedures, internal institutional evaluations at members of some 

universities are conducted to supplement the quality assurance system. Although some 

universities are just beginning to introduce such evaluations, one university has already 

begun conducting internal re-evaluations. They have proved to be an important contribution 

to the quality development. The efficiency of the internal evaluation procedures varies, since 

only a few universities successfully respond to the established opportunities for 

improvement and anticipate and monitor the implementation of measures by means of 

appropriate action plans, which significantly influences the awareness of the importance and 
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benefits of the successful internal quality assurance system. Nevertheless, the majority of 

universities tries to improve the efficiency of the system, and to this end, organises special 

trainings for quality monitoring, submits development projects and searches for new ways of 

how to include internal and external stakeholders.  
The procedures of self-evaluation and the organisation of the quality system are written 

down in publicly accessible quality manual. At all assessed higher education institutions, the 

regulations for quality assurance were also adopted in 2008 (Report 2007/08, p. 38).The 

methodological approach to self-evaluation partially varies among the universities, but 

encompasses the review of the past development and assessment of how the past measures 

were implemented, documentation on the current situation by the areas of assessment 

(statistical and substantive analyses) determined by the Accreditation Criteria, the 

assessment of the established situation (interpretation and substantiation), and planning of 

measures for improvement. The sources of data to establish current situation are student 

affairs offices, records and databases of specialist services, surveys and interviews. Thus, 

the biggest differences among universities and their members in the self-evaluation 

procedures are in the extent of data collection, the level of self-evaluation and the 

transparency of the adoption of measures for improvement. The key difficulties occur due to 

insufficient self-evaluation and non-transparent implementation of measures that do not 

have the implementation deadlines and responsible entities set out. Although the self-

evaluation methodology has been unified at the university level, the results of self-

evaluation at numerous members within the universities are not always comparable, except 

in the case of both smaller universities. Namely, one of them only prepares the university 

self-evaluation report, while the other has a centralised quality assurance system.  
The assessed universities prepare and publish the self-evaluation reports every year. With 

the exception of one university, the same applies for the members of the universities. Some 

universities should take better account of the result of self-evaluations in the development 

and planning of their work. Although the self-evaluation reports are published and 

considered by the appropriate management organs, there is not sufficient account taken of 

the self-evaluation results at certain universities and members. In these cases, the 

management does not accept appropriate measures and slacks off in the quality assurance 

supervision. Consequently, the trust in the quality assurance procedures diminishes. Such 

cases were also documented by the previous external assessments of the higher education 

institutions (Report 2007/08, p. 17). The majority of universities conducts the self-

evaluation properly, but does not monitor the important quality indicators yet, e.g. the 

evaluation of the competences of graduates. 
The interviewing of stakeholders is one of the most important data sources to form the self-

evaluation of the assessed universities’ activities. The previous assessments have already 

shown that higher education institutions put great importance on surveying in the self-

evaluation procedure. In 2007 and 2008, all assessed higher education institutions carried 

out student surveys, which mainly dealt with the quality of both the implementation of study 

and the pedagogical work. Only one institution examined the student workload according to 

ECTS (Report 2007/08, pp. 18 and 39). Moreover, all assessed universities carry out student 

surveys, although they are not regularly performed at a few members, while one university 

member does not monitor the student satisfaction at all. The universities and their members 

have also for the most part introduced the monitoring of the student workload according to 

ECTS. The level of planning has also been upgraded by the monitoring of employability and 

employment of graduates at the majority of universities. Despite widespread surveying, the 

students at some universities could not confirm that they had noticed the improvements 

based of the results of the surveys at the institution. At the majority of universities, the 

results of student surveys present an important source for the initiatives to improve the 

study contents and the pedagogical and non-pedagogical activities and services. Some 

members, that have practical training planned in the study programmes, carry out the 

survey on practical training. Only a few members have included a wider circle of 
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stakeholders in monitoring of the satisfaction in the self-evaluation procedures. The 

universities could devote themselves to obtain the initiatives from a wider circle, i.e. among 

the employees of the universities and employers on the labour marker, and to do so 

systematically not only at the level of individual members. 
The previous external evaluations of higher education institutions have persistently pointed 

out the insufficient consideration of the opinions of students, graduates and support staff in 

the progress assurance. Also, the informing of stakeholders about the results of surveys has 

been insufficient (Report 2007/08, pp. 38 and 39). Internal stakeholders are properly 

involved in the self-evaluation procedures of the majority of the assessed universities. The 

self-evaluation results are made public at all universities. Although, a few members do not 

have their self-evaluation reports publicly available. Another exception is one of the smaller 

universities at which only management of the institution has access to the conclusions of the 

surveys on student satisfaction. The universities should provide for the external 

stakeholders to be more involved in the internal quality assurance procedures, namely in the 

working bodies of universities and members, and also as the initiators as part of the 

examination of satisfaction. 
The quality culture has been constantly improving at the majority of the assessed 

universities. Besides the constant development of internal quality assurance, the external 

evaluation procedures, conducted by the national and international quality assurance 

agencies, also contribute thereto. An efficient internal quality assurance system is a 

prerequisite to develop consciousness of the importance and advantages of quality 

assurance. At some universities, the quality culture is not developed and thus, the groups of 

experts had a feeling that the self-evaluation process is conducted for its own end. 

Unfamiliarity with the purpose of the quality assurance among the internal stakeholders and 

ambiguity of the quality indicators are the cause of that. The smaller the efficiency of the 

internal quality assurance system, the smaller is the trust in it. However, due to the 

developed infrastructure that supports self-evaluation and spreads from the appropriate 

organisation of bodies at the universities to the established regulations and collection of rich 

information, the universities have plenty opportunities to complete the development of the 

internal quality systems. The efficient assessment of the situation, the adoption of clear and 

achievable measures and the constant provision of information to stakeholders about the 

introduced improvements are necessary to make this leap. 
 

Strengths: The most important strength and simultaneously the opportunity for 

improvement are the internal institutional and programme evaluations that are currently 

being introduced or already well-established at the bigger universities. All three Slovenian 

public universities have passed the external institutional evaluation EUA IEP. The strengths 

of some universities are good organisation, relevant regulations and rich data sources for 

further development of the self-evaluation and quality culture. 
Opportunities for improvement: Inclusion of all strategic stakeholders in the self-evaluation, 

both in its implementation and in obtaining of the opinions. The universities should pay 

particular attention to the external stakeholder and employees. They should also strengthen 

the informing of stakeholders about the results of surveys and the results of self-evaluation 

in general (examples of improvements, and measures adopted on the grounds of self-

evaluation). The universities could also compare themselves more with other universities in 

the European and global area. Some universities should unify the methodology and data 

collection, since the self-evaluation reports of some members are not comparable, making 

the preparation of the umbrella university self-evaluation reports difficult.  
Non-compliances were eliminated by the time of adoption of the Council's final decisions. 
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Analysis of the self-evaluation reports of the Slovenian universities and their 

members 

 

The analysis covers 53 self-evaluation reports, i.e. 4 of universities and 49 of the university 

members in the 2010/11 and 2011/12 academic years. It is focused on the assessment of 

the scope of self-evaluation by individual areas of assessment and not on the establishment 

of the actual situation at members or universities. For the self-evaluation assessment, the 

questionnaire containing statements about the following has been prepared: 

— consideration of the individual areas of assessment and quality indicators in the self-

evaluation reports; 

— scope of the self-evaluation and of the planning of measures for improvement;  

— structure of the self-evaluation reports. 

The statements were assessed subject to whether the self-evaluation report: 

— deals with certain issues or not; 

— only presents issues by stating the facts; 

— evaluates (assesses) the stated facts.  

For each self-evaluation report, a member of the Agency staff has filled in the questionnaire 

based on his / hers individual judgement. 

 

Integration with the environment 

 

Strengths: 

In the self-evaluation reports, the universities and their members address cooperation with 

the business and non-business sector in the area of integration with the environment. This 

cooperation is based on the organised practical training, basic and applicative project work, 

scientific-research, professional or artistic work in terms of scientific publications, 

conferences, exhibitions, workshops and pedagogical and student connections. 

More than half of the self-evaluation reports deal with the employability of graduates in a 

variety of ways and based on different data sources. While some reports more or less rely 

on the Employment Service data in examining the employability of graduates, the majority 

of others extends this examination to the surveys of graduates within the alumni club, 

career centre or other specialist services at the institution. Only a few members / 

universities examine the employability by means of survey questionnaire immediately after 

the graduation and then in a certain period after the diploma is obtained. The following 

indicators are included in the analyses: time of job seeking, field of employment in relation 

to the field of study, job sector, type of position, the amount of salary or payment 

satisfaction, etc. The analyses of the employability of graduates also address the 

achievement of the competences by the study programmes, and asses the connection 

between the studies and actual work performed by the graduates. 

The assessment of employability and competences of graduates reaches far and wide. Half 

of the self-evaluation reports of the members that address employability and competences 

of graduates only present their employability, whereby the stated data are not assessed and 

the measures for improvements not deducted from the findings. 

 

A report deals with the area of monitoring the employability and competences of graduates. 

Responses Number Percentage 

NO 25 47  

YES, the area is presented 15 28  

YES, the area is presented 

and evaluated 

13 25 

Total 53 100 
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Opportunities for improvement: 

In the area of cooperation with the immediate and broader environment, the self-evaluation 

reports of the universities and their members should also focus on the assessment of the 

situation, not just on its presentation, and formulate clear and measurable measures to 

improve quality. 

Examining employability and competences of graduates directly from them or from the 

employees can provide for richer data to be obtained than in case of indirect examination at 

the Employment Service, although both data sources are important for the assessment of 

the situation. In such examination, an institution should strive to include as big population 

of graduates as possible and assure as good response to the surveys as possible. The 

examination, that takes place immediately after the graduation and then in a certain period 

after the diploma is obtained (one year or six months), enables more precise assessment of 

the employability of graduates, since their employability varies in time and possible long-

term unemployment has to be examined. It would be advisable to connect these findings 

with the revision of study programmes, the assessment of cooperation with the business 

and non-business sector and with the enrolment, and also to anticipate measures for 

improvement (e.g. enrolment limitations, introduction and suspension of the contents of 

study programmes, additional introduction of practical training in the study programmes, 

etc.). 

  

Functioning of a higher education institution 

 

Strengths: 

Most self-evaluation reports comprehensively present the study activity at a higher 

education institution by addressing the enrolment, advancement of students and their 

learning results. Some reports also present the information provided to the candidates for 

enrolment, the interest for the study programmes, and the study activity in a foreign 

language.  

In the self-evaluation reports, scientific, research, professional or artistic work as part of the 

programmes and projects is assessed on the grounds of the measurable indicators (e.g. 

bibliography, project activity, etc.). Often, the organisation of non-pedagogical activities and 

the implemented activities in this area are assessed. 

The self-evaluation reports also present organisation, operation and competences of the 

organs. 

Higher education institutions monitor satisfaction of students with the practical training and 

satisfaction of mentors with the students in practical training through survey questionnaires. 

In the self-evaluation reports, slightly less than a half of higher education institutions that 

provide professional higher education study programmes address practical training, and only 

15% actually evaluate the practical training.  

 

A report deals with the area of practical training. 

Responses Number Percentage 

NO 21 40  

YES, the area is presented 10 19  

YES, the area is presented 

and evaluated 

6 11 

An institution does not 

provide professional higher 

education study 

programmes 

14 26 
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Not available 2 4 

Total 53 100 

 

In the area of monitoring the advancement of students and adoption of measures to 

improve the transition rate, the majority of self-evaluation reports of the universities and 

their members from 2007 did not include the measurement of learning outcomes (Report 

2007/08, p. 70). Now, the majority of members monitor the learning outcomes and 

transition rate of students. In addition to the success of students in individual subjects, the 

mechanisms to assure the adequate verification of achievement of the student learning 

outcomes are also analysed by some reports of the universities and members. 

The majority of higher education institutions addresses and evaluates the mobility of their 

employees in the self-evaluation reports.  

 

Opportunities for improvement: 

In accordance with the amendment to HEA (Official Gazette of the Republic of Slovenia, No. 

40/2012) and the Accreditation Criteria (Official Gazette of the Republic of Slovenia, No. 

51/2012), the universities monitor the compulsory components of study programmes by 

themselves, therefore the reports should evaluate the changes of study programmes and 

present the connection between the changes and improvement of the quality at an 

institution.  

Self-evaluation reports should assess the monitoring and achievement of the strategic 

objectives and realisation of mission, vision and values of the higher education institution, in 

order to enable the periodic revision of the strategy to be based on the results of self-

evaluation. 

Although self-evaluation reports deal with the comprehensive quantitative data in the 

assessment of the study activity in comparison to the other areas of assessment, the 

assessment of the presented data is not always well-founded, and may cause insufficient 

rationale of the connection between the presented data and the anticipated measures for 

improvement. The area of assessment of the study activity should address the revision of 

the study programmes and cooperation with the stakeholders in the revision more 

thoroughly, in order to enable the recommendations for possible further revisions of the 

study contents to be formulated. The type of data on the study activity often varies among 

the members of a single university, making the comparability of data and the assessment of 

the situation difficult at the university level. 

At the universities and their members, the area of life-long learning is constantly 

developing, although it is still not sufficiently presented and evaluated in the self-evaluation 

reports. 

 

A report deals with the area of life-long learning. 

Responses Number Percentage 

NO 36 68 

YES, the area is presented 8 15  

YES, the area is presented 

and evaluated 

7 13 

Not available 2 4 

Total 53 100 

 

In the area of scientific, research, professional or artistic activity, the self-evaluation reports 

should deduct the assessment of the situation from the presented data (research projects, 

publications, exhibitions, etc.) more thoroughly, and plan the proposals for improvement by 

assessing the quality of the achievements and their relevance. The assessment of the 

activity should be drawn from the previous development objectives and their achievement, 
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and from the assessment of the current situation, so as to enable the recommendations and 

advantages for further development to be formulated. 

The presentation of the organisation and functioning of an institution may be supplemented 

with the assessment of efficiency of the organisation and the proposals for possible 

reorganisation. 

In organising and implementing practical training, the selection and work of practical 

training mentors and the systematic monitoring and assessment of the stakeholder 

satisfaction in practical training, should be presented in more detail. The planning of 

measures for improvement is important. 

The report should substantiate the connections between the advancement of students 

through the study programmes, enrolment and possible changes or revision of the study 

programmes. 

The reports should present measures to improve mobility of students and employees, also 

based on the previous objectives and their achievement.  

 

 

Human resources 

 

Strengths: 

The majority of universities and their members monitor the structure of its personnel and 

the implementation of the procedures for election to titles.  

In 2007, some universities and their members have not yet surveyed their teaching staff 

about changes to the pedagogical work and proposals for its improvement (Report 2007/08, 

p. 70). The present analysis has shown that the employee satisfaction is dealt with in 

slightly over a quarter of the self-evaluation reports, of which the majority also analyses and 

assesses the results. A good practice example is the extension of the survey on the 

employee satisfaction to include the assessment of the entire institution, its activities and 

services.  

 

A report deals with the area of institution's employee satisfaction. 

Responses Number Percentage 

NO 37 70 

YES, the area is presented 4 7  

YES, the area is presented 

and evaluated 

10 19 

Not available 2 4 

Total 53 100 

 

The majority of self-evaluation reports presents and evaluates the mobility of the higher 

education institution employees.  

 

A report deals with the area of mobility (of students and employees of a higher education 

institution). 

Responses Number Percentage 

NO 3 6 

YES, the area is presented 12 22  

YES, the area is presented 

and evaluated 

35 66 

Not available 3 6 

Total 53 100 
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Opportunities for improvement: 

Self-evaluation reports should assume more distinct position towards the realisation of the 

previous and current human resources strategies. Self-evaluation procedures may further 

strengthen the examination of satisfaction of the higher education institution employees, 

and enable them to assess the quality of organisation, activities and services at a higher 

education institution (70% of the self-evaluation reports do not deal with the employee 

satisfaction). 

Assessment of the quality assurance in the habilitation procedures, and progress and 

development policy in this area, should be more thorough. 

In 2007, self-evaluation reports did not assess the counselling and support to non-teaching 

staff regarding their career (Report 2007/08, p. 70). The same can be said for this study. 

 

Students 

 

Strengths: 

The majority of self-evaluation reports states in which bodies of a higher education 

institution student participate, although their role in co-management of an institution is 

often inadequately evaluated. Similar to the situation in the 2007/08 period (Report 

2007/08, p. 70), students also have a possibility to be involved in forming of the educational 

processes. 

The majority of higher education institutions includes students in scientific, research, 

professional or artistic activity, although only slightly over a third of the self-evaluation 

reports presents participation of the students in this activity. 

The majority of self-evaluation reports presents and evaluates the mobility of students. 

 

In 2007, the Senate for Evaluation at the Council of the Republic of Slovenia for Higher 

Education recommended systematic organisation of student counselling regarding their 

career and further studies (Report 2007/08, p. 71). Although the student counselling is 

developing, the self-evaluation reports still relatively inadequately present and evaluate this 

activity. 

 

A report deals with the area of career counselling. 

Responses Number Percentage 

NO 33 62 

YES, the area is presented 12 23  

YES, the area is presented 

and evaluated 

5 9 

Not available 3 6 

Total 53 100 

 

A report deals with the area of tutorship. 

Responses Number Percentage 

NO 26 49 

YES, the area is presented 15 28  

YES, the area is presented 

and evaluated 

11 21 

Not available 1 2 

Total 53 100 

 

A report deals with the area of graduates’ activities. 
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Responses Number Percentage 

NO 31 58 

YES, the area is presented 15 28  

YES, the area is presented 

and evaluated 

3 6 

Not available 4 8 

Total 53 100 

 

Slightly over half of the self-evaluation reports deal with the adjustments of a higher 

education institution to the students with special needs, and only a few actually assess the 

situation and progress in this area. 

 

A report deals with the area of students with special needs. 

Responses Number Percentage 

NO 22 41 

YES, the area is presented 21 40  

YES, the area is presented 

and evaluated 

3 6 

Not available 7 13 

Total 53 100 

 

In the past, the student surveys have been more of informative nature, and their results 

have not been connected with the recommendations to improve quality and remedy 

weaknesses. In addition, the majority of the members and universities has not conducted 

the student surveys to measure and analyse their actual workload according to ECTS 

(Report 2007/08, p. 71). In the present study, the more responsible dealing with the results 

of student surveys by higher education institutions is established (in two self-evaluation 

reports of members, there is no data on the student survey being conducted). Although, 

dealing with the workload according to ECTS and its assessment still constitutes a 

weakness. The universities still have uniform survey questionnaires (Report 2007/08, p. 

70), as they did in the 2007/08 period; thus, the results can be easily compared at the 

university level.  
A report deals with the area of student survey. 

Responses Number Percentage 

NO 2 4 

YES, the implementation of 

survey is presented 

28 53 

YES, the substantive 

analysis of survey is 

presented and the situation 

evaluated 

20 37 

Not available 3 6 

Total 53 100 

 

A report deals with the area of monitoring student workload according to ECTS.  
Responses Number Percentage 

NO 34 64 

YES, the area is presented 9 17  

YES, the area is presented 

and evaluated 

9 17 

Not available 1 2 

Total 53 100 
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Opportunities for improvement: 

The self-evaluation reports should assess cooperation of students in co-management of an 

institution, important aspects of their role, and their activities in the management organs. 

The 2007 recommendations encourage higher education institutions to provide for active 

participation of students in the education process (Report 2007/08, p. 71). And, even today, 

only a few self-evaluation reports present and evaluate participation of students in the 

revision of study programmes (through student representatives or student surveys).  

 

A report deals with the area of student participation in the revision of study programmes.  

Responses Number Percentage 

NO 45 85 

YES, the area is presented 4 7  

YES, the area is presented 

and evaluated 

2 4 

Not available 2 4 

Total 53 100 

 

In presenting scientific, research, professional or artistic activity of students, the self-

evaluation reports should also, in addition to presentation of the achievements and 

possibilities for any such activity, evaluate these activities by taking a position towards the 

quality of the achievements, possibilities and directions considering the period of the 

previous self-evaluation and measures for further development.  

 

A report deals with the area of student participation in the scientific, research, professional 

or artistic activity of an institution. 

Responses Number Percentage 

NO 35 66 

YES, the area is presented 12 23 

YES, the area is presented 

and evaluated 

4 7 

Not available 2 4 

Total 53 100 

 

Though one of the most significant problems is assuring the representative results of the 

student surveys, the consistent transition from the description of the student survey 

implementation to the evaluation of the results, monitoring of progress since the previous 

self-evaluations, and planning of measures for improvement, is important at the level of 

self-evaluation reports. 

 

Material conditions  

 

Strengths: 

In the self-evaluation reports, the majority of higher education institutions presents their 

premises and equipment. Library and publishing activity is uniformly presented and 

evaluated for each university. The self-evaluation reports present and assess funding 

sources. A good practice example is the evaluation of commercial activity pursued by a 

higher education institution.  

 

Opportunities for improvement 
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The self-evaluation reports should base the evaluation of premises, equipment and finances 

on the implementation of activities and achievement of objectives from the previous self-

evaluation, and use the assessment of the situation to suggest measures for improvement 

for the next self-evaluation report. 

 

Quality assurance 

 

Strengths: 

The present analysis can verify the following findings from the 2007/08 analysis of the self-

evaluation reports (Report 2007/08, p. 70):  

— all universities have adopted their own criteria for quality assurance which are in 

accordance with the Standards and Guidelines for Quality Assurance in the European 

Higher Education Area (hereinafter: ESG). All universities have commissions for quality 

assurance; 

— self-evaluation reports reflect the quality management, since they often present the 

course of self-evaluation procedures and work of the responsible bodies;  

— the universities and members periodically carry out the self-evaluation or quality 

assurance procedures; 

— most universities have specialist service for quality assurance, where the staff is not 

overloaded with pedagogical, professional, scientific-research or artistic work.  

 

A report is prepared in accordance with the applicable regulations adopted by an institution. 

Responses Number Percentage 

YES 53 100 

NO 0 0 

Total 53 100 

 

A report takes all areas of assessment according to the Accreditation Criteria into 

consideration. 

Responses Number Percentage 

YES 53 100 

NO 0 0 

Total 53 100 

 

The following recommendations indicated in the 2007/08 analysis of the self-evaluation 

reports (Report 2007/08, p. 71) are met:  

— self-evaluation reports include elements of the SWOT analysis, since they present the 

assessment of the situation by individual areas of assessment, based on strengths, 

weaknesses and recommendations to remedy weaknesses;  

— higher education institutions are aware of the importance of quality assurance and 

improvements, while taking the established weaknesses and their own progress into 

consideration;  

— all universities have a unified methodology for preparing self-evaluation reports of their 

members. In this regard, the areas of assessment listed in the Criteria, the universities’ 

own indicators and ESG are taken into consideration; 

— in the self-evaluation procedures for quality assessment, the following tools are used: 

quality indicators, surveys, interviews, documentation of the situation, statistical 

analyses of data (including of publicly accessible, e.g. Employment Service), 

interpretation (of the current situation and achievement of the objectives from previous 

self-evaluations), substantiation, connection of the findings from different areas of 
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assessment, evaluation, formulation of the proposals for improvement and preparation 

of action plans, and observance of the results of external and internal self-evaluations. 

 

A report deals with the realisation of measures indicated in the previous self-evaluation. 

Responses Number Percentage 

YES 37 70 

NO 16 30 

Total 53 100 

 

A report derives measures for improvement from the evaluation of the situation, and 

contains an action plan. 

Responses Number Percentage 

YES 12 23 

NO 41 77 

Total 53 100 

 

A report derives strengths, weaknesses and opportunities for improvement from the 

evaluation of the situation. 

Responses Number Percentage 

YES 47 89 

NO 6 11 

Total 53 100 

 

A report is written at the level that includes presentation of the situation and its evaluation, 

planning of measures, and deadlines and responsibility for the implementation of measures.  

Responses Number Percentage 

Presentation of the situation 0 0 

Presentation and evaluation 

of the situation 

16 30 

Presentation and evaluation 

of the situation, and 

measures 

35 66 

Presentation, evaluation, 

and measures with 

responsibility and deadlines 

included  

2 4 

Total 53 100 

 

Most self-evaluation reports deal with the realisation of measures indicated in the previous 

self-evaluation, while there are less of them that formulate clear and measurable measures 

in a form of an action plan. Majority of them exceeds mere description and documentation 

of the situation by also assessing the situation and proposing measures for improvement. 

With regard to the measures for improvement, only a few reports also anticipate organs or 

bodies, responsible for the implementation of these measures, indicators to measure the 

achievement of objectives and implementation deadlines; however, it should not be 

assumed that this is not introduced by institution by means of other documents. 

The majority of higher education institutions makes their self-evaluation reports public. The 

reports of two higher education institutions are only available to the internal stakeholders 

and not the wider public. 

The following examples of good practice were established: 

— some self-evaluation reports also assess the quality in individual areas of assessment 

with a scale (e.g. from 1 to 5), and thus enrich the assessment;  
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— at some members, universities have conducted the internal evaluations and thus, the 

self-evaluation reports asses the results and realisation of the action plans of internal 

evaluations;  

— some reports assess the methods of the quality assurance and assessment and thus, 

also monitor the development of the quality system at the level of organisation and 

implementation; 

— extending student survey pass the satisfaction with the pedagogical work and 

examination of the workload according to ECTS to the assessments of quality of other 

activities and services of an institution and its organisation; 

— adding separate opinion of the student (representatives) to the assessments of individual 

areas of assessment.  

 

Opportunities for improvement: 

 

In the area of the internal quality assurance regulation and organisation the fact that some 

universities do not have committees for the quality monitoring, assessment and assurance 

established at certain members arises from the previous analysis of the self-evaluation 

reports. The then analysis recommended that also experts for the quality assurance, 

employed full-time, would cooperate with the committees (Report 2007/08, p. 71). On the 

other hand, above all the need to settle the regulation and organisation of quality 

improvement at the universities, and to assure a possibility to monitor progress in the 

period from the previous programme or institutional accreditation, was evident in this 

analysis.  

In the area of the methodology of quality assurance and assessment, it would be advisable 

to improve the connection of the data obtained from the public sources and records with the 

data obtained from external stakeholders (employers, interest groups, local communities, 

international partners, etc.) and the data obtained through the internal stakeholder surveys. 

The universities could strengthen their practice to adopt action plans when preparing 

proposals for improvement. These plans should contain clear measures with measurable 

objectives (measurable quality indicators for achievement of the objectives), organs or 

bodies that are responsible for the implementation and the implementation deadlines. The 

self-evaluation reports should consistently evaluate the realisation of the past action plans. 

More than 50% of the self-evaluation reports only present the student survey 

implementation, without the results of student surveys being evaluated; consequently, the 

comprehensive planning of measures for improvement from the perspective of student 

expectations is not possible.  

All self-evaluation reports should be available to wider public. The participation of students 

in the activities for quality assurance should be strengthened, as already established by the 

previous analysis of the self-evaluation reports (Report 2007/08, p. 71). Also, the closer 

cooperation with the external stakeholders in quality assurance, both in collecting data for 

the self-evaluation and obtaining initiatives for changes and improvements, is important. 

  

Structure of the self-evaluation reports 

 

The comparability of the self-evaluation reports is evident from the majority of reports 

dealing with all areas of assessment that are set out in the Accreditation Criteria. The self-

evaluation reports differ in volume, and can be very short (12 or even 9 pages) or very long 

(over 200 pages). While the self-evaluation reports of members of one university can be 

relatively well compared with each other, there are bigger discrepancies in the comparability 

and the method of assessment of individual areas and in derivation of measures for 

improvement when comparing self-evaluation reports of members of different universities. 
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A report is comparable with other reports of the university members. 

Responses Number Percentage 

YES 45 92 

NO 4 8 

Total 49 100 

 

There are differences in the volume, content and method of self-evaluation among self-

evaluation reports of different universities. The depth of analysis and assessment of an 

individual area of assessment may already vary when the self-evaluation reports of 

members of one university are compared (e.g. differences in quality indicators and self-

evaluation procedures). In the self-evaluation reports, certain important content is 

inadequately presented and assessed, despite otherwise relatively well-balanced 

consideration, as follows: student counselling (career counselling and tutorship), 

participation of students in scientific, research, professional or artistic work, operation of the 

system of practical training, life-long learning, etc. 

 

Evaluation of areas of assessment is balanced according to their importance. 

Responses Number Percentage 

YES 43 81 

NO 8 15 

Not available 2 4 

Total 53 100 

 

Summary: strengths and opportunities for improvement 

 

Strengths: 

— with a few exceptions, the self-evaluation reports cover all areas of assessment as 

defined in the Accreditation Criteria. There are written in accordance with internal 

regulations that follow the Agency criteria. Also, the quality assessment and procedures 

mainly observe the university quality manuals and the Agency criteria; 

— in most reports, the assessments includes strengths, weaknesses and opportunities for 

improvement. Most reports also derive measures and activities for improvement from 

the opportunities for improvement, and contain comprehensive summaries of strengths 

and opportunities for improvement. Integrated action plans containing objectives and 

measures for improvement, that have deadlines and responsible entities for 

implementation set out, are included in some self-evaluation reports; 

— most self-evaluation reports present the realisation of work programme for the assessed 

past year, and measures that were anticipated in the previous self-evaluation;  

— some self-evaluation reports regularly examine and analyse (SWOT) the areas that do 

not change often, which are therefore not necessarily a subject of the annual self-

evaluations, although they are of great importance for a higher education institution, as 

follows: compliance with and sustainability of the vision and mission of a higher 

education institution; evaluation of habilitation procedures and criteria;  

— self-evaluation reports often present, but more rarely assess the operation of centres at 

the university members, such as career centres and centres for research work or life-

long learning. The assessments of the library and publishing activity are unified and very 

comparable, enabling both more reliable and more simple adoption of measures at the 

university level; 

— some self-evaluation reports contain a brief review of progress and development of a 

higher education institution since its establishment or last accreditation;  
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— some umbrella university self-evaluation reports typically cover qualitative and 

quantitative self-evaluation and comparison between members, supported by data. 

Therefore, the umbrella assessment enables better comparability of the data collected at 

members. Consequently, the measures for quality improvement at the university level 

and the guidelines for individual members are better substantiated and supported. 

 

Opportunities for improvement:  

 

— the self-evaluation methodology and procedures should be unified to enable comparative 

method and scope of the assessment of the assessment areas. Often, higher education 

institutions analyse certain areas of assessment on the basis of comprehensive data by 

qualitatively and quantitatively analysing them and deriving substantiated measures 

from them, while other areas of assessment are just described and summarised and not 

assessed. Although the analyses of certain reports are balanced in terms of contents, the 

assessments have not been deducted from a deep analysis of the collected data, and are 

insufficiently substantiated. In rare cases, the assessments and their substantiation are 

not based on the proved facts, and are thus unfounded. In some other cases, the 

assessments of the assessments areas are deducted from a huge quantity of different 

data, and do not demonstrate a clear and transparent connection between the data 

analysis and the assessment of the situation; 

— some self-evaluation reports of members within an individual university cannot be 

compared with each other; inconsistent dealing with the areas of assessment in terms of 

contents, incomparable data and quality indicators (e.g. in the analysis of research work, 

one institution relies on bibliographic achievements, while others on the project work of 

their researchers), inconsistently derived strengths and opportunities for improvements, 

and different level of similarity in dealing with the individual areas of assessment and 

their assessment; 

— only a few self-evaluation reports do not deal with all key areas of assessment according 

to the Accreditation Criteria, e.g. scientific, research, professional or artistic activity, or 

mobility. Some refer to the documents of a higher education institution, in which these 

areas are also dealt with, but they lack the assessment and planning of possible 

measures; 

— some self-evaluation reports do not distinguish between strengths and opportunities for 

improvement, causing the planning of measures to be more poorly substantiated;  

— when examining the realisation of measures from the previous self-evaluation period or 

the realisation of the previous action plan, the achievement of the set objectives should 

be assessed in more detail, and the reasons for their non-achievement verified. The new 

implementation deadlines and responsible entities should be assigned to the objectives 

that have not been achieved, or these objectives should be suspended in accordance 

with the priorities of a higher education institution;  

— action plans for the self-evaluation period should be prepared so as to be comparable 

and measurable. Measurability of measures or guidelines for improvement should be 

assured in all areas of assessment by measures being formulated in the pre-determined 

method. They should contain clear objectives, activities, quality measurement indicators, 

responsible entities, implementation deadlines and target stakeholders. Methods and 

procedures for the formulation of measures should be settled to enable the comparison 

and monitoring of measures in the development of a higher education institution; 

— some reports contain data that are not relevant for the self-evaluation or cannot be 

reasonably assessed from the perspective of quality achievement, e.g. the following data 

that would be better suited for the annual or business report: financial assessments and 

project documentation, very detailed list of inventory and facilities, leaflets, presentation 

brochures, etc. 
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External assessment of the study programmes in higher education 

 

The analysis of findings of external evaluations of the first-, second- and third-cycle study 

programmes and higher education institutions was conducted on a sample of 99 final 

evaluation reports of the group of experts, drawn-up in the re-reaccreditation procedures of 

study programmes from the second half of 2011 to the first half of 2013 at 10 higher 

education institutions. Among them, the universities (except the University of Nova Gorica, 

the programmes of which have not yet been assessed back then) and the private higher 

education institutions are equally represented. Thus, the external assessment covers the 

majority of the first- and second-cycle programmes that were revised according to the 

Bologna reform. Since the transition to the Bologna system was here and there fast, some 

programmes have been changed several times in the accreditation period of seven years.  

The analysis follows the areas of assessments defined in the Accreditation Criteria, and deals 

mainly with the most common strengths, and opportunities for improvement proposed by 

the experts. In addition, it deals with the significant non-compliances found and some 

individual strengths or opportunities for improvement that are less common, but also 

important either due to the illustration of adequate practices or because of the extent of 

individual issues.  

Since the Accreditation Proposal form and reports on external assessments in the re-

accreditation procedures for study programmes also encompass a review of the institutional 

issues of the higher education institutions, numerous findings supplement or verify the 

findings from the chapter “External assessment of the Slovenian universities”, although they 

also reflect the situation at the private higher education institutions. At the same time, the 

reports do not enable the analysis to be reasonably divided into the fields of study and 

cycles of study programmes. Pursuant to the cycle, field of study and type of higher 

education institution, the study programmes are dealt jointly, also because most of the 

general findings of individual assessments are comparable and compatible (at the 

institutional level and partially at the level of organisation and implementation of study). 

However, to provide some level of distinction, the findings that are typical for certain cycle 

or field of study are explicitly mentioned. 

Based on the non-compliances found, the Agency Council re-accredited certain study 

programmes for a shorter period. 

 

Integration with the environment 

 

Strengths: 

In accordance with the strategy, mission and vision of the higher education institutions, the 

assessed programmes mainly contribute to the development of the immediate and broader 

environment. The strategic objectives of higher education institutions are mostly oriented 

towards strengthening of the integration with the immediate and broader environment, 

although they vary among the institutions. Those institutions that are regionally well-

integrated with the environment are focused on strengthening their international 

connections, while others are often more or less on focused on strengthening their regional 

connections. Their integration is multi-layered and is evident in connections in the area of 

pedagogic, scientific-research, professional or artistic work within the study programmes. In 

particular, the study programmes of first- and second-cycle from the fields of engineering, 

manufacturing and construction, life-science, agriculture, forestry and fishery, veterinary, 

health and welfare, social sciences, business and administration, and services are designed 

to take the needs and expectations of the economy and public sector into consideration. 

Higher education institutions with well-developed non-pedagogical activity are, with their 
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projects, closely integrated into the regional and wider international environment. Some 

institutions closely cooperate with companies in the development of new manufacturing 

procedures, technologies and products. To this end, they have established incubators to 

perform spin-off economic activities. Through the basic and applied projects they are also 

connected with the foreign educational institutions and business entities. In the area of the 

pedagogical activity, close integration with the environment enables quality education and 

participation of experts from the economy in the implementation of study. At some 

institutions, the exchange of higher education teachers takes place. Although, the visiting 

lectures and practical training abroad should be strengthen in the future. Some institutions 

also organise summer schools, seminars, round tables, conferences, meetings, competitions 

and exhibitions that are open for the public. In the field of study of education science, there 

are well-developed connections with the educational institutions in the area of primary and 

secondary education. Mostly bigger and more developed higher education institutions also 

integrate with the environment through their societies and publishing activity. Above all at 

the bigger institutions, there exist special organisational adjustments intended to maintain 

and strengthen the integration with the environment. Thus, council of trustees, who are 

external stakeholders and counsel to the university management, is organised at one of the 

universities. As a good practice example, the scholarship funds, which were established by a 

few institutions in cooperation with the economy, can be pointed out; unfortunately, they 

have been fading away lately due to the harder financial situation. It can be concluded that 

the majority of the higher education institutions in the fields of study of the assessed study 

programmes are well-integrated with the environment and connected with external 

stakeholders, and that this integration significantly varies in relation to the field of study and 

in particular, subject to the size and development of the higher education institution. 

At some institutions, the systematic monitoring of learning outcomes and competences, that 

enables fast and efficient response to the needs of labour market and external stakeholders, 

has already been introduced. More and more institutions examine employability and 

employment of graduates by surveying and interviewing external stakeholders and students. 

Some institutions  also examine the needs for certain competences of graduates by both the 

business and non-business sector. Another good practice example would be the graduate 

competence model that has been formed for a certain study programme on the grounds of 

the cooperation with the field representatives from the economy. The example of the 

steering committees being introduced to assess achievement of the student learning 

outcomes and competences, that are not composed of higher education teachers only, but 

also of employers, is another good one. The initiatives of students as well as of external 

stakeholders refer to the strengthening of practical knowledge in the implementation of 

studies. In the Slovenian higher education area, both the concern for monitoring of 

competences and learning outcomes and the concern for the appropriate flow of the 

initiatives of external stakeholders and new findings into the pedagogical process are 

persistently being developed. In further development, in regard to planning of the enrolment 

and revision of study programmes, the institutions could successfully integrate the findings 

of the monitoring of learning outcomes and competences into the procedures of internal 

quality assurance and thus, ensure that the initiatives will find the right addressees and that 

institutions will respond to the social and economic development efficiently. 

Most institutions have formally arranged, and introduced or are about to introduce the 

monitoring of the employability and employment of graduates. Direct data are obtained 

from two target groups, i.e. the graduates and employers. Numerous institutions have 

already been collecting employability data for individual study programmes from the publicly 

accessible statistical sources. 

 

Opportunities for improvement: 

One of the most common recommendations of the groups of experts refers to the strategic 

orientation of the institutions towards bigger internationalisation of study programmes (joint 
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study programmes) of the pedagogical, scientific, research, professional or artistic activity. 

The institutions should strengthen the system of mobility of students, higher education 

teachers and employees. The extent of visiting lectures, participation in practical education 

abroad, international project cooperation in the area of the basic and applied knowledge 

development, attendance at international conferences and publications in internationally 

renowned scientific journals, could all be improved. Besides the internationalisation, the 

project work in the fields of study programmes should be strengthened to improve 

integration with the environment. 

In some professional higher education and practically oriented study programmes, the 

cooperation with the economy should strengthen and thus, the list of providers of practical 

training would be longer and more experts from practice would participate in the study 

process. Namely, the practical training presents an important bond between the educational 

and working environment; also, better synergy and practically useful dimension of studies is 

often expected by both the students and employers. In addition, experts have also 

established basic weaknesses of some study programmes with practical training, as for 

example provision and recognition of practical training that does not enable students to 

acquire relevant competences, inadequate conclusion of the tripartite agreements on 

practical training, and the fact that students have to search for the practical training on their 

own. 

Monitoring of learning outcomes and competences, that leads to important changes of study 

programmes and better pedagogical approaches and practical training, does not depend 

only on the operating internal quality assurance system, but also on the observance of 

initiatives from students and employers. To properly respond to the needs of environment, 

the external stakeholders must be closely involved in the co-creation and co-provision of the 

study contents. They should contribute to the co-management of institutions, strategic 

planning, and participate in the self-evaluation procedures. To this end, numerous 

institutions could extend the monitoring of learning outcomes and competences by either 

including external stakeholders in the processes of knowledge examination or by surveying 

employers and graduates on the suitability of the acquired competences. The learning 

outcomes and competences monitoring procedures should be formalised and standardised 

on the grounds of comparable data to enable establishment of the progress and 

development trends. In particular, their monitoring according to the individual study 

programmes by the institutions would be useful. Raising awareness of internal and external 

stakeholders on the good practices of adjusting to the labour market’s needs and on the 

employability of graduates would increase the trust in the efforts of institutions to monitor 

learning outcomes and competences.  

The level of development of monitoring the employability and employment of graduates 

varies at higher education institutions. Although some institutions are still in the process of 

establishing the monitoring system, others have already established it and begun to monitor 

the first generations of graduates, while there are also some with well-established system, 

that can already ascertain the trends of employability and employment of graduates. The 

difficulties in comparability and representativeness of the collected data are typical for 

numerous monitoring systems at the level of study programmes. Namely, the monitoring 

system is often fragmented among the management of institutions, career centres and, in 

certain cases, also the alumni clubs, which either do not gather sufficient amount of 

responses and opinions or have difficulties in creating a real image of the graduates’ 

competences on the labour market. The facts that some career centres are not yet strong 

enough or that numerous alumni clubs are not active enough are also the reasons for that. 

Analyses of employability and employment should include a sample of the entire population 

of graduates, not just the excellent ones or the students that used to be quite active. In 

case of surveying, the response should be appropriate considering the number and field of 

study of the graduates. The measures to improve employability of graduates should be 
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monitored on the grounds of the current and up-to date data, and the findings of analyses 

published.  

 

Non-compliances were not found. 

 

Functioning of a higher education institution 

 

Strengths: 

At certain institutions, the mission, vision and strategic objectives are clearly defined and 

related to the study programmes. In particular subject to the development of a higher 

education institution, some study programmes are more regionally oriented, while others 

are of national importance or focused on the international area. With regard to the strategic 

objectives, it is important that their achievement within the framework of internal quality 

assurance system is monitored by measurable indicators, and also assessed. Thus, some 

institutions prove that they can efficiently respond to the needs of environment by planning 

well-founded measures for improvement.  

The majority of study programmes are well-supported from the management and 

organisational perspective. The groups of experts did not detect any significant weaknesses 

in the management of institutions and in the composition and work of organs and their 

bodies. In the management of institutions that, with a few exceptions, perform their work in 

accordance with the applicable regulations and internal acts, the fields of study of the 

assessed study programmes are adequately represented.  

Above all, the study programmes of public higher education institutions with a longer 

tradition have well-developed scientific-research or professional work in their field of study. 

For example, research groups from a few fields of study belong in the top of the world 

science. In some study programmes, they can be proud of either a large share of students 

involved in scientific-research work or of extremely internationally integrated scientific-

research activity. For several study programmes, the external assessments have also shown 

a good transfer of contents from the scientific-research and professional work to the 

implementation of study programmes. 

Students from the majority of the assessed study programmes have expressed their 

satisfaction with the pedagogical work of higher education teachers. This work is reasonably 

organised, adjusted to the needs of students and to the achievement of the learning 

outcomes and competences anticipated by the study programmes. The institutions strive to 

include experts from practice and international higher education teachers in the study 

process. They organise supplementary pedagogical activities, e.g. summer schools, different 

forms of life-long learning, and distance learning.  

In the area of coordinating enrolment for individual study programmes, the groups of 

experts did not indicate any important strengths. In this regard, it has to be pointed out that 

a high employment level of students from certain study programmes can be a result of the 

current situation in the economy and does not mean a direct high employability of graduates 

and assurance that these study programmes provide qualifications for highly employable 

professions. 

In case of the professional higher education study programmes, the majority of study 

programmes has well-arranged practical training, that includes an appropriate number of 

mentors, the practical training coordinators and the properly concluded tripartite 

agreements.  

Some study programmes are supported by the well-developed system of adjusting learning 

outcomes and competences to the expectations of external stakeholders. It is believed that 

institutions can update such programmes and adjust them to the needs of the labour market 

and to the technological and social development faster by means of the efficient internal 

quality assurance system. Also, it has to be added that the study programmes in the fields 
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such as arts and humanities have different missions, and do not observe the needs of the 

labour market and technological progress as much as they observe the development of basic 

knowledge, society, culture and arts. This does not mean that the contents of such study 

programmes are not being updated.  

In the external assessments, assistance to students to acquire knowledge and in mobility 

and recognition of the acquired knowledge, and counselling services, have been mostly 

commended in a sense of both the fast responsiveness of an institution to questions and 

initiatives of students and of the good communication between internal stakeholders. At the 

majority of institutions, the students have commenced the support services. According to 

the higher education teachers, the support is mostly good also in the pedagogical and non-

pedagogical activity.  

 

Opportunities for improvement: 

Above all, the development plans should contain measureable objectives with the 

responsible entities and implementation deadlines included. Since the unrealistic and 

sometimes even megalomaniacal plans can be deceptive or demotivating to internal 

stakeholders in the achievement of objectives, the feasible development plan in a form of 

middle- and long-term strategy is very important for an institution. Such plan should be 

based on initiatives of stakeholders and should arise from the management of an institution; 

it also should be reflected in individual study programmes. Therefore, the vision, mission 

and strategy of a university should be connected with the development policy of members 

and their study programmes and activities. And, in case of the private higher education 

institution, the connection between an institution and its study programmes and activities 

should be clear. The stakeholders, who do not participate in the management structures of 

institutions, should also be involved in the development planning. These include a wider 

circle of employers, students who are not members of the institution’s organs, and the 

specialist and support services staff. Submitting their initiatives to the development policy 

creators is important for monitoring of the economic, social and cultural progress.  

For many study programmes of the private or public higher education institutions, the 

external assessment has shown that the scientific-research or professional work in their field 

of study is not of particularly good quality or well-developed. Lack of the project research 

work, weak and non-prominent activity of the research groups and a small volume of 

publications of lecturers at the higher education institutions prevent transfer of knowledge to 

the pedagogical activity and inclusion of students in the scientific-research and professional 

academic environment. A particularly worrisome is the fact that quite some higher education 

teachers perform their non-pedagogical activity mainly at other institutions, making the 

participation of students in the scientific-research and professional projects especially 

difficult. As an example, the result of scientific-research activity at one of the private higher 

education institutions that, at the level of the entire institution and not only at the level of 

the subject field of study, has only received a few scientific publications in the last ten years, 

of which none has corresponded to the scientific excellence, can be pointed out. Subject to 

the strategic orientation of the field of study, the scientific-research and professional work 

should be more closely connected with the economy, society and culture either by applied or 

basic research and projects. 

Within some professional higher education study programmes, the management does not 

adequately organise the practical training and actually leaves its organisation to the self-

initiative of students. Agreements with companies on practical training should define the 

number of available places for practical training more precisely. And, in recognising the 

latter, some institutions should take better account of the achievement of subject-specific 

competences of the study programmes. The more practically oriented second-cycle study 

programmes, in view of their design and mission, could include practical training in their 

curricula more often. The practice shows that there is no real encouragement to increase the 

motivation of mentors for their work. 
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Numerous external assessments of study programmes have pointed out an insufficient 

connection between the measurement of achievement of learning outcomes and 

competences at the institutions, and the suitability of knowledge and skills of graduates on 

the labour market. The achievement of competences, which are anticipated by the study 

programmes, should be verified by the institutions periodically in the internal quality 

assurance procedures. Subject to the European Qualifications Framework for life-long 

learning, and national regulations, the constant coordination of the pedagogical, scientific-

research, professional or artistic activity and supplementation of knowledge with the 

initiatives from and development of the environment, in particular the labour market, should 

be the grounds for the development of competences in the study programmes. Quality 

concern for the achievement of learning outcomes and competences would also assure the 

following weaknesses, ascertained by the groups of experts, to be remedied: overlapping of 

contents from the perspective of horizontal and vertical connection (similar learning units at 

different study cycles), too big similarity of contents of the professional higher education 

and university study programmes, and overly fragmented contents of the learning units. 

Students of certain study programmes could be better informed about the study 

requirements, possibility of participation in the non-pedagogical activities, and their role in 

quality improvement and progress assurance in the study programmes. 

 

Non-compliances: 

In case of one study programme, the inadequate implementation of part-time study for the 

regulated profession and obtaining of a title “general care nurse” has been ascertained. The 

higher education institution did not comply with the point 5.2.1. of Annex to Directive 

2005/36/EC. In accordance with this Directive, the study programme must be fully 

implemented without the number of contact hours being reduced. In another example in the 

field of healthcare, the groups of experts have ascertained insufficient scientific-research 

and professional activity of the higher education teachers. 

In the field of general nursing, another case found by the groups of experts is that practical 

training was not provided to all students due to the limitation of available places. Moreover, 

considering provisions of the study programme, the implementation of the practical training 

was limited in scope. The study programme was re-accredited for a shorter period, in which 

the non-compliances found have to be eliminated by the institution.  

Human resources 

 

Strengths: 

In the external assessments of study programmes, it has been noted that the personnel 

structure to carry out the study and non-pedagogical activities is established and stable, in 

particular in case of larger and public higher education institutions. At some institutions, all 

higher education teachers are employed full-time. It should be added that with a sufficient 

share of full-time higher education teachers and efforts for small fluidity of the employees, a 

significant personnel stability is also demonstrated by quite some smaller public and private 

higher education institution. The ratio between the number of students of the study 

programme and the higher education teachers, participating in its implementation, is 

contrary less favourable at the study programmes of some bigger institutions due to the 

large number of enrolment places. Nevertheless, the number of students per single full-time 

higher education teacher is appropriate and comparable to the situation in Europe at the 

majority of higher education institutions. In general, this ratio is much better at the second-

cycle study programmes than the first-cycle ones. There are also study programmes with an 

exceptionally small enrolment and, in one of such programmes, the number of higher 

education teachers actually exceeds the number of students; in view of the financial 

sustainability of the implementation of study, this is very unfavourable for the institution.  
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The personnel structure is favourable for the majority of study programmes at public 

institutions and for numerous study programmes at the private higher education 

institutions. In both cases, higher education teachers have quality pedagogical competences 

and demonstrate scientific-research, professional or artistic achievements in the fields of 

study programmes. Numerous external evaluations of the Agency have confirmed that 

higher education teachers are approachable and well-responsive, which has also been 

confirmed by the results of student surveys. Higher education teachers also participate in 

the support and counselling activities, e.g. in tutorship. In the area of non-pedagogical 

activity, the balance between academic and professional experience of teachers is an 

advantage of the first-cycle study programmes, while at the post-graduate studies, a high 

scientific-research excellence achieved by teachers, especially at the better developed public 

higher education institutions, is of major importance. 

The habilitations of lecturers and providers of study programmes at the assessed study 

programmes are valid. They also correspond to the fields of studies of the learning units for 

which their lecturers or providers are responsible. At some institutions, the criteria for 

election to titles are stricter than minimum standards. The new strategic guidelines of higher 

education institutions indicate the trend of the stricter minimum requirements for election to 

titles in order to raise the level of pedagogical and non-pedagogical competences of teachers 

and consequently, to maintain the pyramid personnel structure.  

The external assessments have established several cases when higher education teachers 

were given good opportunities for personal, professional and academic development within 

the framework of mobility, life-long learning and participation in scientific-research, 

professional or artistic projects. Financial support to higher education teachers to attend 

international scientific conferences can be given as an example. Due to unfavourable 

financial and economic situation, these opportunities decline; nonetheless, there are 

adequate mechanisms established to support and promote international mobility of higher 

education teachers, in particular at public and some of the private higher education 

institutions. There are also relatively rich opportunities for the teaching and professional 

training of the employees.  

Above all, at the public and numerous private institutions, the support services are provided 

by the properly qualified staff that offers constant and quality support to the pedagogical 

and non-pedagogical activities in the implementation of study programmes, which, in some 

cases, has also been verified by the results of surveys of internal stakeholder. Particularly 

high shares of the full-time employed staff and the opportunities for their professional 

development and mobility, contribute to the efficiency of the work of specialist services at 

some institutions.  

 

Opportunities for improvement: 

The volume of employment of higher education teachers is significantly low at numerous 

higher education institutions. Mainly part-time employment of the providers of study 

programmes can adversely affect the connection of higher education teachers with the 

study, academic and research environment at a higher education institution. The majority of 

the said teachers is employed at other higher education institutions and, considering the 

extent of their activity and obligation, mainly belongs to other institutions. Adequate volume 

of work of higher education teachers with students (connecting with students) is extremely 

important for the quality study environment. Besides the teaching load under a study 

programme, sufficient amount of time has to be dedicated to the consultations and 

individual consultations, co-management of an institution, and above all to the development 

of scientific-research, professional or artistic activity at an institution, in which students can 

also actively participate. If a joint volume of full employment of higher education teachers 

for one study programme only slightly exceeds the number of contact hours for 

simultaneous implementation of all years of the study programme, then the availability of 

higher education teachers considering the parallel carrying out of other teaching (co-
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provision of other study programmes) and non-teaching load, is questionable. For example, 

in one of the external assessments of study programmes, a group of experts suggested to 

an institution to increase employment for at least one full-time employee per department. 

The excessive teaching load of higher education teachers, which has been verified by 

external assessments at numerous public and private institutions, is closely linked to the 

volume of employment. The excessive teaching load is often accompanied by the excessive 

administrative obligations of higher education teachers. At certain first-cycle study 

programmes with bigger enrolment, the number of students significantly exceeds the 

number of higher education teachers typical for the Slovenian and international situation. 

Despite the personnel structure being field appropriate in general, its hierarchy is 

inappropriate at certain study programmes, in particular of bigger public higher education 

institution. Thus, several groups of experts emphasised the reversed habilitation pyramid 

and excess of full professors in relation to the number of assistants and of assistant and 

associate professors. In case of certain study programmes, especially of private higher 

education institutions, a relatively high share of the retired holders of teaching posts who 

had not been active in their scientific and professional field for several years, and for whom 

it is hard to share the modern findings with students or to include them in the current 

scientific-research or professional projects, is worrisome. Decreasing number of young 

researchers also adversely affects the rejuvenating of personnel structure.  

With regard to the election to titles, a group of experts pointed out lengthy habilitation 

procedures in one case.  

Many public and private higher education institutions should provide better opportunities for 

teaching, didactic and professional training and different forms of life-long learning to their 

higher education teachers. Beside strengthening the possibilities and encouraging the 

professional and academic progress, institutions should strive to raise mobility of higher 

education teachers and to enable them sabbatical.  

In one of the external assessments, the experts ascertained that the senate composition did 

not correspond to the size of departments according to the number of students.  

 

Non-compliances:  

In case of one study programme, the insufficient scientific-research activity of higher 

education teachers in their fields, in order to provide suitable grounds for pedagogical work 

and participation of students in the non-pedagogical activity of the institution, has been 

noted. Namely, the assessed university member did not have its own research projects.  

In the area of the habilitation procedures and the criteria for election to titles, it has been 

established that the criteria of some higher education institutions did not comply with the 

Minimum Standards (Articles 25 and 28 of the Minimum Standards). Thus, the provision 

stating that following completion of a doctorate, the candidate has performed research or 

teaching work at a quality foreign university or research institution for an uninterrupted 

period of at least three months has not been complied with. In the habilitation procedures, 

there was an example when student council’s opinions were not put into sufficient 

consideration. . 

 

Students 

 

Strengths: 

Enrolment to certain assessed study programmes is adjusted to the needs of the 

environment and labour market by means of institutions following the development trends 

and analysing the opinions of corporate and non-corporate entities and the interests of 

future students in studies. Unfortunately, these analyses are often not wide and 

representative enough to provide for reliable and precise estimate to determine enrolment 

places.  
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At numerous study programmes of mainly public higher education institutions, the good 

opportunities for participation of students in the scientific, research or artistic work have 

been identified by the groups of experts; moreover, the opportunities for participation in the 

professional work are, with a few exceptions, also comparably adequate at the private 

higher education institutions. For these cases, it is typical that both the encouragement of 

students and the set of opportunities for participation in the non-pedagogical activities of an 

institution are efficient, as follows: participation at the national and foreign conferences and 

forums, in applicative project and research, and cooperation with companies. Students also 

have special equipment and facilities (e.g. laboratories) and support of higher education 

teachers and staff available for such activity.  

At the majority of the assessed study programmes of public and private higher education 

institutions, a stable implementation of the study process if assured by means of well-

organised support services provided by the services, centres, clubs and connected internal 

stakeholders. Student affairs offices provide counselling services with regard to the 

enrolment and recognition of knowledge relatively fast and of relatively good quality. Library 

services are appropriate for the implementation of majority of the assessed study 

programmes, and sometimes even of a high quality. In addition to the support provided by 

the staff, the students of mainly public higher education institution have often commenced 

the support of higher education teachers. Pursuant to their activity, institutions also offer 

other forms of assistance, such as organised support in the distance learning and non-

pedagogical activities. There was also one example of an institution offering psychological 

counselling and assistance. Career counselling is mostly organised as part of the career 

centres and alumni clubs, but their activities are sometimes not sufficiently developed yet. 

Counselling in knowledge acquisition is provided by the tutoring systems that are wide-

spread at certain institutions, whereby both the students and higher education teachers 

participate in them. At some institutions, international offices provide good information to 

students about the possibilities of study or practical training abroad and the international 

exchanges. They mostly provide quality support to the students that are leaving abroad and 

to the foreign students at the institutions in organising mobility and in knowledge 

recognition. Numerous, above all bigger public higher education institutions, have plenty 

international agreements concluded and thus, provide for students relatively rich selection in 

terms of mobility. 

Despite certain weaknesses, students of the assessed study programmes do co-manage 

higher education institutions in accordance with the regulations and have, for the most part, 

adequately regulated membership and voting rights in the management organs, while at 

certain institutions, they also actively participate in the senate committees and other bodies. 

Some study programmes are updated on the grounds of the proposals and initiatives from 

diverse stakeholders. In such cases, updates in the form of bigger or smaller changes to the 

study programmes are based on the self-evaluation results and raise competitiveness of 

studies, while institutions also provide information to important stakeholders about the 

updates and their advantages. Similarly, the monitoring of learning outcomes and 

competences of students and graduates is adequately regulated within the framework of 

certain assessed study programmes.  

In certain study programmes, the quality information on employability is based on the 

realistic estimates of employability of graduates and on the successful provision of 

information about or marketing of study programmes.  

 

 

Opportunities for improvement: 

In the numerous assessed study programmes, the advertised enrolment places and 

enrolment planning are not adjusted to the needs of the environment (an exception would 

be, for example, the national significance of regular inflow of graduates from certain fields of 

study), and in particular, with the needs of the labour market. The reason is that they often 
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are not founded on realistic and statistically representative estimates of the needs for 

graduates. In certain cases, the estimates are not adequately founded, and it seems that 

enrolment is determined on the grounds of the assessment of financial sustainability of 

study and the interests of owners. Therefore, certain public and private institutions should 

limit the enrolment and adjust it to the actual needs of the environment, or in the worst 

case, not offer a study programme that is obsolete and unnecessary from the social, 

economic and cultural point of view. A particular problem in planning the enrolment and the 

first year of study is, in particular for the first-cycle study programmes, the fictitious 

enrolment that cannot be solved by higher education institutions on their own due to the 

legal regulation of the enrolment.  

Encouragements and possibilities for participation of students in the scientific, research, 

professional or artistic activities should be improved at numerous assessed study 

programmes, in particular of private higher education institutions. The detailed analysis of 

the situation and possibilities for such participation should be the first step. The institutions 

could establish the share of the diploma theses that are based on the transfer of a new top 

knowledge from the projects and research into the pedagogical process, and the share that 

is also based on the findings and competences of students on the grounds of their 

participation in important non-pedagogical activities of the institutions. Subject to the 

estimate, the institutions should increase the extent of the project applications, financial 

support and international connections or recruit better suited higher education teachers to 

improve the situation, beginning with the critical fields of study, and in particular for the 

post-graduate study programmes. By improving the opportunities for participation of 

students in the non-pedagogical activities, the provision of information to stakeholder should 

be strengthened; in particular, the advantages of such participation should be introduced to 

students, and following proper support offered to them: facilities, equipment and counselling 

for the participation in projects and research. The possibility for the efficient transfer of 

knowledge to the pedagogical process should also be assured. For certain second-cycle 

study programmes that are discipline-oriented in accordance with their mission and 

strategy, the possibility for participation of students in the professional work should be 

particularly improved or the extent of practical contents increased. 

Student of certain study programmes have pointed out the untimely and insufficient 

notification about changes to the implementation of contact hours and exams. A few bigger 

weaknesses were also found in the area of recognition of the undertaken practical training, 

since some institutions had recognised to students the practical knowledge that is not 

determined by the study programmes in which they are enrolled. In a few cases, the 

students complained about the services of career centres. Regarding the tutorship, the 

groups of experts pointed out the increase of interest for tutoring services a few times. The 

higher education institutions have most problems regarding support in the area of mobility, 

whereby the quality of support services is not questionable, but the efficient response of the 

institutions to a low level of mobility, that even equals to zero at a few assessed study 

programmes. Although the majority of institutions has the mechanisms for monitoring the 

mobility of students established and thus ascertains a weak mobility in the basis of the 

assessments, the scope and efficiency of measures for its improvement are often 

insufficient. The evaluation of support services is partially insufficient. Their efficiency should 

be examined more systematically with the internal stakeholders, and the measures for 

improvement introduced on the basis of the assessments.  

Despite adequate representation of student representatives in the management organs, it 

would be, from the quality perspective, appropriate to consider the extension of voting 

rights of the student representatives to the decision-making beyond direct student problems 

and interests, at certain higher education institutions. The extension of the co-management 

rights to a wider circle of important stakeholders can favourably affect the active response 

to the needs of the environment. For the same reason, in certain cases it would be good 

that student representatives also participate in the senate committees and other bodies of 
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an institution. It is particularly important that some institutions consider the participation of 

student representatives in the quality assurance committees. Co-management of students 

can be inefficient if the representatives are not closely connected with students and the 

effective possibilities to submit initiatives do not exist. Some external assessments have 

pointed out the non-activity of student officials and, above all, the insufficient notification 

and response from the student councils. In addition to the insufficient notification, the 

groups of experts also emphasised the non-transparent operation of the student councils on 

a few occasions, since for example, the minutes of their sessions are not available to 

students.  

Updating of study programmes should be based on the self-evaluation procedures; also, on 

the grounds of initiatives from a wider circle of stakeholders, the situation should be 

assessed and the necessary changes to programmes introduced to assure the 

competitiveness of studies. The development of study programmes should be conditioned by 

an input of a new knowledge and by clear expectations of a wider circle of employers and 

students, and less by financial situation or availability of higher education teachers in terms 

of their fields. The revision of study programmes must be measurable and traceable in its 

entirety, since beside monitoring of the revision efficiency and progress, it is also important 

to present the achieved advantages and results to a wider circle of stakeholders in order for 

them to be informed of the opportunities for cooperation with the higher education 

institutions. If a survey is the most appropriate tool to deal with the initiatives, it should be 

assured that it contains the right questions, covers the population of stakeholders which is 

big enough, and that its results are assessed and published in the self-evaluation reports. A 

special aspect of the revision of programmes is balancing of the allocation of credits to 

learning units with the actual student workload. At certain study programmes, it has been 

established that the students in the learning units with the same number of credits have 

relatively different workload. In such cases, the allocation of credits to learning units also 

has not been properly supported with the results of surveys on the student workload 

according to ECTS, or they were inadequately conducted.  

In the area of monitoring the learning outcomes and competences, some external 

assessments have also showed that the self-evaluation procedures are not always efficient 

in analysing and assessing the achievement of both the objectives set by the study 

programmes and of general and subject-specific competences. In case of a few 

programmes, the groups of experts have also pointed out the low transition rate of students 

in the external assessments. In evaluating the transition rate, the institutions should know 

how to efficiently eliminate the level of fictitious enrolment and establish the needs of 

students to improve their transition rate (new methods of teaching, introduction or 

suspension of certain courses to improve the horizontal and vertical connection of learning 

units, motivation of students and strengthening of tutorship). In some cases, better 

provision of information to students about their achievement of learning outcomes and 

competences and about the achievement of competences in their generation, would also 

contribute to this. The same applies for a small percentage of completion of studies per 

student generation, which is typical for some assessed study programmes.  

 

Non-compliances were not found. 

 

Material conditions 

 

Strengths: 

The premises and equipment are suitable for the implementation of pedagogical and non-

pedagogical activities related to the majority of the assessed study programmes. As a 

support for the implementation of many study programmes, there are new premises 



 

46 

available, featuring up-to-date and state-of-the-art equipment, or partnerships with quality 

research institutions and companies have been concluded to this end.  

Information and communication technology in most cases meets the requirements for 

successful organisation and implementation of studies or even exceeds them, and the 

institutions mostly provide efficient support in using it. The assessed study programmes 

implemented as distance learning also feature well-developed and fully-supported web 

environments. 

Libraries with their services provide sufficient quantity of and well-organised access to study 

material in paper and electronic form for the majority of the assessed study programmes. In 

most public and private institutions, reading rooms and service points for studying are 

suitably equipped and large enough. Publishing activity is well-developed at larger, mostly 

public higher education institutions. Despite difficult economic situation, certain libraries still 

have the funds to update library material with premium and up-to-date publications. Inter-

library loan is mostly properly organised. 

At some of the newer institutions, premises are relatively well-adapted to students with 

physical disabilities. The institutions use their best endeavours to provide special equipment 

and introduce internal regulations to adapt conditions for the acquisition and verification of 

learning outcomes and competences to students with special needs. 

Sufficient financial resources have been guaranteed for the organisation and implementation 

of many of the assessed study programmes at public and private higher education 

institutions. Particularly for public higher education institutions, efficient distribution of 

financial resources and realistic planning of expenditure are important to guarantee financial 

sustainability. The institutions demonstrate excess of revenue over expenses for some study 

programmes. A possibility to use the supplementary financial sources is very important for 

scientific, research, expert and artistic activity. The institutions therefore try to obtain 

additional funds in the market, in national and international tenders and through 

partnerships with other higher education and research institutions. 

 

In external assessments, the groups of experts saw the opportunities for improvement 

related to libraries primarily in improving spatial conditions and not so much in improving 

access to study material. In rare cases, library support to study programmes is significantly 

deficient. While spatial restrictions relate primarily to small capacity of reading rooms and 

insufficient room for studying during exam periods, the most problematic issue regarding 

access to library material is the lack of study literature.  

At some higher education institutions, premises are only partially or not at all adapted to 

students with special needs. 

Unfavourable financial situation in many higher education institutions is mainly conditioned 

by decreased public financing and drop in the number of part-time students. While some 

institutions are significantly under-funded, financial stability and sustainability for the entire 

accreditation period are questionable for the majority of public and private institutions. Due 

to insufficient financial resources, some quick remedies contradict study quality supported 

by a relevant non-pedagogical activity. In the long-term, reduction of contact hours, 

scientific, research, expert or artistic work, which is incompatible with self-evaluation 

findings and recommendations, might additionally aggravate financial situation of the 

institutions, since such measures cause an adverse effect on the narrower and wider 

environment that is a source of financial support. The first emergency measures should be 

based on the rationalisation of funding expenditure for the organisation of study with 

unchanged implementation of study programmes and on redistribution of funds from the 

activities that are least important for maintaining study quality. After the introduction of 

emergency measures, financial and business plans should be rationalised and an exit 

strategy from financial problems formed. The institutions should apply to more national and 

international tenders and conclude more partnerships with research and education 

institutions and business entities. With applied projects, some higher education institutions 
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are successful in obtaining market funds which they can redistribute to support the study 

activity. As a last resort, the institutions should adopt some potentially unpopular measures 

not affecting the quality of study. Abolishment of non-perspective study programmes and 

reorientation to quality, successful study programmes, with which the institution can achieve 

higher excellence, may considerably contribute to providing stable financing. Particularly at 

larger higher education institutions comprising several organisational units (members), 

joining support services and integration of the institution's activities could significantly 

reduce operational costs. As a last resort, the higher education institutions should consider 

institutional merging. It should be added that solidarity among university members and 

measures taken by the management to redistribute funds from the successful members to 

the financially more affected ones do not guarantee long-term quality as they impede 

development and excellence of more successful members. 

 

Non-compliances were not found. 

 

Quality assurance 

 

Strengths: 

Almost at all higher education institutions of the assessed study programmes, the internal 

quality assurance systems are established, within which the periodic self-evaluations have 

been conducted for several years now. In addition to the latter, the bigger public and private 

institutions strive to obtain the renowned international institutional and programme 

accreditation or have already obtained them. All three Slovenian public universities have 

passed the external institutional evaluation EUA IEP. Some institutions have begun 

supplementing the self-evaluation procedures with the internal institutional or programme 

evaluations, while others focus on business excellence and form quality systems based on 

the European EFQM Excellence Model. In improving the quality of pedagogical and non-

pedagogical activity, the concept of quality assurance according to ESG is particularly 

important. At the assessed study programmes, more efficient forming of action plans with 

holders of activities and implementation deadlines, and monitoring of the realisation of 

anticipated improvements either on the basis of the self-evaluation and internal evaluations 

or the external national or international evaluations, are typical for the well-developed and 

formalised internal quality assurance systems. This can also be efficiently supplemented 

with the informal approaches to quality assurance that are above all suitable for the study 

programmes with a smaller number of students. A personal approach enables efficient and 

fast transfer of initiatives from students, employers or other important stakeholders to the 

coordinator of a study programme or the management of an institution. Prompt action, that 

is often not documented and assessed within the framework of formal self-evaluation, may 

follow; thus, the monitoring of progress and the comparability with other institutions may be 

hindered by informal approach.  

The external assessments have mainly demonstrated that the quality assurance procedures 

are properly defined in the internal acts of the institutions, namely in the quality manuals. 

The procedures and extent of quality assurance for the most part observe the Agency 

criteria and EGS and thus, encompass all important areas of assessment: evaluation of 

teaching, of all activities of an institution and of sufficiency and diversity of resources, 

documentation of development and of weaknesses and errors, analysis of achievements and 

assessment of quality of all activities. The quality culture and the quality assurance and 

improvement are also part of the strategic plans of the majority of institutions that provide 

the assessed study programmes. Numerous institutions revise their strategies on the 

grounds of the results of internal and external evaluations. 

The management of institutions is responsible for quality assurance at the assessed study 

programmes. Above all at the bigger higher education institutions, the committees for 
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quality assurance operate within a senate, while at certain institutions, also the quality 

services, with a staff that provides for implementation of the quality assurance procedures, 

operate. At the smaller institutions, the latter are provided by the student affairs offices or 

other support services. Above all at the bigger public higher education institutions, the 

student representatives also participate in the quality assurance committees. For the most 

part, self-evaluation reports are considered by the student councils which can form their 

own proposals for improvement on the basis thereof. At certain institutions, the students of 

the assessed study programmes are well-integrated into the internal quality assurance 

procedures. 

In assessment of the study programmes, it has been, with a few exceptions, noted that the 

institutions, which provide the programmes, prepare self-evaluation reports regularly each 

year. In accordance with the Accreditation Criteria, self-evaluation reports assess the areas 

on the basis of the relatively well-established indicators. The primary data source for self-

evaluation are information provided by the support services, responses to the survey 

questionnaires, documentation and statistical data on non-pedagogical activity, bibliographic 

data and interviews with the stakeholders. At the numerous assessed study programmes, 

the surveying encompasses a wider circle of internal stakeholders, whereby the survey on 

satisfaction of students with the pedagogical activity and the survey on the student 

workload according to ECTS are generally applied. Annual interviews are primarily intended 

for higher education teachers and the support services staff. The analytical level of self-

evaluation reports varies; nonetheless, some reports exceed the mere description of the 

situation with the well-founded assessments, and clearly constitute the casual links between 

the established past situation, current situation and possibilities for improvement. At certain 

public and private institutions, the mechanism to formulate measures for improvement is 

developed on the grounds of the assessment of the established situation. Measured are 

defined in the action plans with the holders of activities and implementation deadlines set, 

while the realisation of the action plans is assessed in the next self-evaluation. At some 

institutions, the groups of experts noticed relatively fast or prompt introduction of the 

improvements in the pedagogical activity and of the changes to the study programmes on 

the grounds of the self-evaluation result or the initiatives in case of informal quality 

improvement.  

The majority of external assessments has shown that the self-evaluation reports are made 

public and that the students are informed of the results of student surveys. There are some 

institutions that pay more attention to the inclusion of stakeholders in the internal quality 

assurance system and provide for the rise of quality culture by raising awareness on the 

advantage of improvements within the framework of self-evaluation. For example, 

institutions organise periodic conferences and meetings with the stakeholders for this 

purpose. In certain cases, the groups of experts confirmed that institutions had managed to 

significantly improve the quality culture and the awareness of importance of the continuous 

quality monitoring. For example, in examining the results of some self-evaluations for the 

entire accreditation period, the group of experts established that the warnings by quality 

committees had stopped repeating in the last few years, and that the progress is evident. 

 

Opportunities for improvement: 

Many higher education institutions rely too much on the informal perception and remedy of 

the weaknesses. The formalised systems of the internal quality assurance enable more 

transparent monitoring of progress, and comparability of the established situation and 

measures for improvement. In addition, they include proper stakeholders that consider the 

initiatives, and suggest and adopt measures. The external assessments have shown that 

certain systems do not have well-developed mechanisms for self-evaluation and are not 

capable to close the loops of quality or enable that an institution would assure the progress 

based on reasonable initiatives from a wider circle of stakeholders, the advantages of which 

the same circle of stakeholders would be aware of. The major weaknesses appear in 
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planning of measures and their implementation and in providing information to 

stakeholders. 

For certain internal quality assurance systems, the groups of experts ascertained the 

insufficient observance of ESG and the Accreditation Criteria. Although the internal quality 

assurance procedures are regulated with the internal acts, some institutions should specify 

these procedures and accompanying responsibilities more clearly. In case of bigger higher 

education institutions with diverse fields of study, better account should be taken of the 

particularities of individual fields of study (e.g. quality in laboratories).  

Quite some higher education institutions do not incorporate sufficiently the quality 

assurance and improvement in their missions, visions and strategic plans. Quality assurance 

should be an integral part of the strategic guidelines which should plan both the 

development of quality standards and the clear and measurable objectives for quality 

achievement. These strategic plans should be middle- and long-term. At the same time, the 

internal quality assurance systems should assess the realisation of the strategic plans in 

accordance with the mission and strategy, and influence the updating of the institutions’ 

strategic guidelines on the grounds of the proposals for improvement. Certain external 

assessments of the study programmes of the Slovenian universities have been pointing out 

that the university members should include their particularities regarding quality assurance 

in the uniform university strategies due to the specificity of fields of study. All strategies 

should be made public. Numerous higher education institutions could follow the model 

examples and develop the systems of internal institutional and programme evaluations. 

Also, they could allocate or save funds to obtain renowned international accreditations.  

In the area of organisation of the internal quality assurance systems, the opportunities for 

improvement relate to strengthening of the role of an institution’s management in the 

quality assurance procedures, and above all to strengthening of the role of a quality 

committee and assurance that the important stakeholders participate in it. It would be 

appropriate that, in addition to students, the representatives of the most important external 

stakeholders would also participate in the quality committee. In case the quality committee 

or the institution's management are replaced, a certain level of the membership 

continuation should be assured for reasons of continuity and comparability of the quality 

assurance procedures. 

Due to the specificity of the fields of study and possibility to track quality and progress of 

the individual fields of study, the groups of experts recommended to one of the universities 

to also begin preparing and revising the faculty reports, in addition to the umbrella self-

evaluation report. Otherwise, the general comments of the external assessments referred 

mainly to measurability and comparability of the quality indicators. In rare cases, the 

collection of information for self-evaluation does not cover all areas of assessment specified 

in the Accreditation Criteria. Thus, in one case of self-evaluation, the verification and 

evaluation of the teaching methods and teaching, and the verification of achievement of the 

learning outcomes and competences, were not sufficiently covered. In some cases, the self-

evaluation circumvents individual types of stakeholders (e.g. employers and graduates). 

Numerous institutions are faced with a poor response of the stakeholders to surveys. In 

particular, a poor response of students to the student survey, that is one of the foundations 

for self-evaluation, poses a problem. The sample of responses is sometimes so small that it 

does not enable a realistic assessment of the situation. In such cases, the stakeholders 

should be motivated by a clear presentation of the measures taken to their benefit on the 

grounds of the self-evaluation. When analysing the collected data and formulating the 

assessment of the actual situation, the groups of experts have pointed out several cases of 

the collected information being used insufficiently and of the self-evaluation reports not 

finding the right casual links between the individual established facts. Some analyses are 

weak, and poorly supported in terms of quantity. This is especially true for the analysis and 

assessment of the pedagogical activity, for which comprehensive data are collected by the 

student affairs offices. There are also cases when the data on enrolment or transition rate 



 

50 

indicate urgent measures, though they are not identified by the self-evaluation reports. 

Numerous self-evaluation reports should define the objectives or measures to improve 

quality more clearly, and assign to them the holders of activity and the implementation 

deadlines. On the other hand, an institution should commit to the implementation of 

measures for improvement and to the monitoring of their implementation, following the 

consideration and adoption of a self-evaluation report.  

In particular at certain smaller or private higher education institutions, it is typical for the 

internal quality assurance systems that they are concentrated on the management and its 

close associates. Students could participate more actively in the drawing up of a self-

evaluation report. As an example of good practice, it could be pointed out that students 

sometimes prepare a special part of the self-evaluation report or an opinion that is included 

therein. The self-evaluation should include all employees, both the higher education 

teachers and the support services staff. Once the self-evaluation report is adopted, the 

employees could be more familiar with its content, and also participate better in the creation 

and adoption of the strategic guidelines in the area of quality. Similarly, at numerous higher 

education institutions, the participation rate should be raised to include external 

stakeholders. Employers and graduates could participate more actively in initiating 

improvement, assessing situation, considering self-evaluation reports and implementing 

measures for improvement (e.g. change of a study programme). 

The external assessments of study programmes have shown that informing of a wider-circle 

of stakeholders about the self-evaluation findings and the adopted measures for 

improvement should be improved at numerous higher education institutions. In particular, 

providing information to students, not only about the results of self-evaluation, but also on 

the student surveys, should be improved at certain higher education institutions. 

 

Non-compliances were not found. 

Organisation and implementation of education 

 

Strengths: 

Since the first accreditation, many of the assessed study programmes have maintained 

quality contents and composition in accordance with the mission, vision and strategy of the 

corresponding higher education institution. Designers of study programme contents and 

renovation try to maintain a high level of interdisciplinarity and professional orientation 

according to the objectives and competences of study programmes, and to enrich the 

programme with state-of-the-art scientific, professional or artistic expertise expected from 

the graduates by the labour market.  

The institutions try to adjust the organisation and implementation of study to the needs of 

students. As a good practice example, the vice-dean for education and the vice-dean for 

study affairs visit students when the academic year begins and they discuss mutual 

expectations. At some study programmes, higher education teachers try to introduce the 

up-to-date findings in the pedagogical process, and invite experts from the practice to 

contribute to its implementation. The groups of experts heard several commendations by 

students regarding successful cooperation with higher education teachers, flexibility and 

stability of the schedule and good support provided by the staff. The advantage of studying 

in small groups was particularly emphasised. 

The institutions mostly monitor and assure quality in the organisation and implementation of 

study programmes by periodically analysing the data collected by specialist services, the 

survey results and achievements in the corresponding fields of study. Based on formal and 

informal monitoring, proposals for the changes to study programmes are drafted, mostly 

relating to syllabus updates, changes in lecturers and study units, distribution of contact 

hours, changes in credit evaluation, enrolment conditions, transitions, completion of the 

study, etc. Initiatives to change study programmes mostly originate from higher education 
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teams (e.g. in departments), with due consideration given by the institutions to opinions 

provided by students and external stakeholders (employers and practical training mentors). 

The changes are approved by the senate. The rate of changing study programmes varies, 

irrespective of the type of an institution or the field of study. The rate was higher when 

transition to Bologna study programmes was made, and then it lowered and stabilised, 

whereby the constant updating of learning contents remains high. Students are mostly 

promptly notified of the changes introduced. 

At the majority of the assessed study programmes, opportunities for student mobility are 

provided, as the institutions have concluded a sufficient number of international exchange 

agreements, and administratively organised mobility procedures are in place. At some study 

programmes, the level of internationalisation is above average. In these cases, the 

institutions have concluded agreements with attractive international institutions, and 

successfully encourage students and higher education teachers to be mobile and support 

them in doing so, while they also provide good conditions enabling the arrival of the foreign 

students or higher education teachers. Because of foreign students, some parts of specific 

study programmes are only implemented in a foreign language. The institutions increase the 

level of internationalisation by organising summer schools, including foreign higher 

education teachers in the study process and by enhancing the international network in 

research, professional and artistic fields. 

 

Opportunities for improvement 

Some study programmes have not been significantly updated since the first accreditation 

and are outdated in terms of contents and structure. As such, they lose attraction and 

contact with the narrower and wider environment. Particularly at larger higher education 

institutions, the duplication of study contents in different study programmes should be more 

limited and the opportunity to increase interdisciplinarity should be taken, if the latter is 

foreseen in the mission, vision and strategy of the institution. The institutions could thus 

abolish unnecessary study programmes with low enrolment, thereby improving their own 

financial situation.  

With respect to the organisation and implementation of study, different weaknesses were 

found at the assessed study programmes, mostly characteristic only for some of the 

institutions. On a few occasions, the groups of experts observed that the professional higher 

education study programme and the first-cycle university study programme, which carry the 

same name, partly overlapped in terms of implementation, and had in common not only 

some elective subjects but also the mandatory ones, including the assessment of 

knowledge. Considering that there are separate objectives and general and subject-specific 

competences determined for each programme, the implementation of such study 

programmes should be strictly separated. With regard to achievement of competences, it is 

of concern that some study programmes offer elective subjects that do not belong to the 

same cycle or are available for all three cycles of study. In several cases, the groups of 

experts pointed out a significant restriction in the implementation of elective subjects 

specified by the curriculum, which prevents students from making their own choices and 

planning their studies. From the aspect of quality, the limited implementation of study 

contents within the part-time study is particularly deficient. In some cases, the groups of 

experts established that a particular study programme was only implemented in the form of 

a part-time study, covering only 60% of the contact hours foreseen by the programme, 

sometimes even without exercises. Unfavourable financial situation sometimes also caused 

reduction in contact hours in the full-time study. Some institutions should publish more 

detailed information on their curricula and syllabi. Stability of schedules should be provided, 

as well as timely notification of any changes. Distance learning is being more and more 

established. Didactics of such learning is often included in study programmes, but is not 

elaborated to an extent providing successful e-learning and e-teaching. 
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In the area of quality monitoring and assurance, students and external stakeholders should 

be more involved in the assessment of study programmes and providing proposals for 

improvements. The analyses of successful organisation and implementation of many study 

programmes could be more in-depth and useful. Unsubstantiated introduction of changes, 

without taking into account the initiatives provided by important stakeholders, inhibits 

quality renovation of study programmes. The groups of experts recommend that study 

programmes should, according to their mission, vision and strategy, be developed towards 

increasing practical contents in first- and second-cycle, reducing the gap between the study 

and expectations of the labour market, aligning student workload with credit evaluation of 

learning units and increasing transition rates and the number of graduates per enrolled 

generation. In case of some study programmes, learning outcomes could be better 

harmonised with the catalogue of knowledge and skills, and the competences with HEA and 

the European Qualifications Framework. In the area of knowledge examination, weaknesses 

were found, such as the possibility to be admitted to exams with a smaller number of study 

hours. From the perspective of the European comparability, the possibility of taking an exam 

eight times is also questionable. Assessment methods could be less formal for some learning 

units. It would be advisable to assess the quality of verifying the achievement of learning 

outcomes within periodical internal or external evaluations. In certain cases, it would be 

reasonable to extend the evaluation of achievement of learning outcomes to systematic 

monitoring of success and competences of students; also, for example, the quality of 

diploma theses of a specific generation of students could be evaluated in cooperation with 

important external stakeholders (higher education teachers in the same field of study but 

from other higher education institutions, and employers), and then the evaluation findings 

included in the self-evaluation report. 

The level of internationalisation and international cooperation in some study programmes 

does not achieve the set objectives. In such cases, the institutions should strengthen the 

promotion of mobility of students and higher education teachers, and of the participation in 

international projects and traineeships abroad, etc. Foreign students, who visit the 

institutions within the mobility programme, should be given the opportunity to be actively 

involved in the study and academic environment of the institutions, and an attempt should 

be made to increase the number of contact hours in a foreign language. 

 

 

Non-compliances: 

Non-compliances related to the joint implementation of some parts of the first-cycle 

university and professional higher education study programmes, which carry the same 

name, were eliminated by the time of the final accreditation decision. In some individual 

assessments, the groups of experts pointed out that some lectures were given by assistants. 

There is also a worrisome finding that some learning units of a study programme were 

implemented inconsistently with the accredited situation. Some non-compliances resulted 

from the inconsistent observation of the applicable regulations and were more or less of a 

formal nature: a diploma thesis was not evaluated with credits; a learning unit was, with 

respect to the student workload, allocated too many credits; inappropriate provisions for 

advancement to the next year. The higher education institutions eliminated most of the non-

compliances by the time of the Agency Council's final decision on re-accreditation. 

 

 

Analysis of the self-evaluation reports of private higher education institutions 

 

For the 2010/11 academic year, the analysis of the self-evaluation reports of private higher 

education institutions covers 22 self-evaluation reports of the private higher education 

institutions, among which there are significant differences in terms of their extent and 
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content. The analysis is focused on the assessment of the scope of self-evaluation by 

individual areas of assessment and not on the establishment of the actual situation at 

institutions. For the self-evaluation assessment, the questionnaire containing statements 

about the following has been prepared: 

— dealing with the individual areas of assessment and quality indicators in the self-

evaluation reports; 

— scope of the self-evaluation and of the planning of measures for improvement;  

— structure of the self-evaluation reports. 

The statements were assesses subject to whether the self-evaluation report: 

— deals with certain issues or not; 

— only presents issues by stating the facts; 

— evaluates (assesses) the stated facts. 

For each self-evaluation report, an analysis preparer has filled in the questionnaire based on 

his / her individual judgement.  

 

Integration with the environment 

 

Strengths: 

In the area of integration with the environment, the majority of private higher education 

institutions presents the cooperation of an institution with the immediate and broader 

environment, both in the business and non-business sector, in their self-evaluation reports. 

The cooperation is organised as practical training, clinical practice, professional practice or 

clinical training in the corporate and non-corporate institutions, depending on the field of 

activity of a private higher education institution. Some private higher education institutions 

also cooperate with the business and non-business sector by means of different 

conferences, fairs, open house days, presentation of study programmes held at secondary 

schools, excursions, exhibitions, workshops, competitions, etc. Institutions also have 

concluded contracts or cooperation agreements with companies. 

Certain private higher education institutions indicate the data they are monitoring in the 

employability of graduates based on survey questionnaires, e.g. time of job seeking, 

unemployment percentage and where their graduates get employment, in their self-

evaluation reports. 

At private higher education institutions, a good practice has been noticed in the 

establishment of alumni clubs and career centres that monitor information on employability 

and further studies of the graduates.  

In the area of monitoring the learning outcomes and competences of students / graduates, 

certain private higher education institutions have introduced new elective subjects, because 

the students’ shortcomings in certain areas have been detected on the basis of the survey 

results. 

 

 

Opportunities for improvement: 

The self-evaluation reports could contain data on institutions with which the private higher 

education institutions cooperate, and the assessment of the extent and of the methods of 

cooperation. The reports should present possibilities for improvements or an action plan for 

achievement of the set objectives, including implementation deadlines and responsible 

entities.  

The self-evaluation reports could contain detailed data on and analysis of employability of 

graduates, on the grounds of which the important measures could be anticipated. The 

presentation and assessment of the activities of alumni clubs and career centres are also 

important. In addition to the procedures and methodology for monitoring learning outcomes 

and competences, the institutions should also systematically present and assess data on 
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learning outcomes and competences of students and graduates (e.g. the assessment of 

competences that students and graduates lack). They should deal with the implementation 

of the past and the proposals for the new measures for improvements (introduction of a new 

subject, increase / decrease in the extent of contact hours, informal acquiring of 

competences within an institution in a sense of the following: how, how often, when, and 

what kind of workshops). 

 

A report deals with the cooperation with the immediate and broader environment.  

Responses Number Percentage 

YES, the cooperation is 

presented 

17 77  

YES, the cooperation is 

presented and evaluated 

3 14  

NO / Not available 2 9 

Total 22 100 

 

A report deals with the employability of graduates. 

Responses Number Percentage 

YES, the employability is 

presented 

8 36  

YES, the employability is 

presented and evaluated 

0 0  

NO / Not available 14 64 

Total 22 100 

 

A report deals with the learning outcomes and competences of students and graduates. 

Responses Number Percentage 

YES, they are presented 6 27 

YES, they are presented 

and evaluated 

1 5  

NO / Not available 15 68 

Total 22 100 

 

Functioning of a higher education institution 

 

Strengths: 

The majority of private higher education institutions has their mission, vision and strategy, 

including the objectives that are in compliance with the strategic guidelines, given in their 

self-evaluation reports.  

For the most part, reports state the method in which the private higher education 

institutions have their scientific, research, artistic or professional activity organised, or which 

activities had been carried out in this area.  

In the majority of reports, the organisation, operation and competences of bodies are 

presented. In case of three reports, it has been noted that an institution evaluates its 

organisation and structure and proposes measures for their improvement.  

Some reports deal with the organisation of seminars, professional meetings or training 

courses for practical training mentors, and present the implementation of surveys on the 

satisfaction of students with the practical training and on the satisfaction of mentors with 

the students in practical training.  
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In the majority of reports, the transition rate of students is presented in numbers. The 

mobility of personnel is mostly only mentioned, and the reports do not provide data on the 

type and efficiency of mobility.  

 

Opportunities for improvement: 

The self-evaluation reports could have evaluated the realisation of strategy and proposed 

measures for further strategic development (e.g. consultations with external and internal 

stakeholders). 

The reports should provide reasons for the current situation and proposals for improvement 

at the level of scientific, research, artistic or professional activity. The activities within the 

framework of research groups, programmes, research, projects and events, should also be 

presented and assessed. The evaluation of publications (national, international and of 

monographs) and the assessment of the work of committees for scientific-research activity, 

are also important. Likewise, the reports should deal with the participation of students in the 

non-pedagogical activities at an institution. For the entire area of assessment, the 

assessment should be formulated and the measures for improvement anticipated.  

In the area of practical training, the evaluation of the acquired knowledge and competences 

of trainees and of the qualifications of practical training mentors (their suitability and 

competences) are also important, besides monitoring and analysis of the student 

satisfaction. The workload of mentors should be systematically monitored.  

Documentation of the student transition rate should be upgraded with assessment of the 

situation and planning of the measures to improve the transition rate. The mobility of 

personnel should be assessed according to the quality indicators, and the guidelines for 

further development formulated on the basis of the assessment. 

 

A report deals with the strategy and the plan for achievement of the set objectives. 

Responses Number Percentage 

YES 19 86  

NO 3 14 

Total 22 100 

 

A report deals with the scientific, research, artistic or professional work. 

Responses Number Percentage 

YES 19 86 

NO 3 14 

Total 22 100 

 

Compliance with the legislation: organisation, operation and competences of organs. 

A report describes changes and developments in the composition and operation of the 

organs of an institution. 

Responses Number Percentage 

YES, they are recorded 16 73 

YES, changes and 

developments in the 

composition and operation 

of the bodies of an 

institution are described 

3 14 

NO / Not available 3 14 

Total 22 100 

 

A report deals with the organisation of practical training and the verification of competences 

of the practical training mentors. 
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Responses Number Percentage 

YES 13 59 

NO 9 41 

Total 22 100 

 

A report deals with the monitoring of advancement of students and the measures to 

improve transition rate.  

Responses Number Percentage 

YES 11 59 

NO 9 41 

Total 22 100 

 

A report monitors the mobility of personnel.  

Responses Number Percentage 

YES, it is monitored 12 55 

YES, the measures are 

monitored and presented  

4 18 

NO 6 27 

Total 22 100 

 

Human resources 

 

Strengths: 

The majority of self-evaluation reports monitors the structure of its personnel and the 

procedures for election to titles. 

 

Opportunities for improvement: 

In the future, the self-evaluation reports could deal with the realisation of plans for the 

training of employees or their promotion. Human resources management should be 

assessed, and proposals for improvement formulated on the grounds of the assessment. 

Thus, the reports should deal with the work of human resources offices, habilitation 

committees and other bodies and organs of management that address the human resources 

issues. What is the estimate of the career development possibilities for the young higher 

education teachers and staff? Private higher education institutions could extend the 

examination of the satisfaction to the employees on a larger scale. 

 

A report deals with the monitoring of personnel structure, the personnel promotion and the 

concern for development and inclusion of the young personnel.  

Responses Number Percentage 

YES, it deals with the 

monitoring 

12 55 

YES, it deals with the 

monitoring and the concern 

for the personnel 

development  

6 27 

NO 4 18 

Total 22 100 
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Students 

 

Strengths: 

The majority of self-evaluation reports states in which organs the students participate (e.g. 

student council, academic assembly, committees and other bodies), but does not contain 

the more detail presentation and assessment of the forms and results of this participation.  

In addition, the majority of reports indicates the extent of student participation in the 

scientific, research, professional or artistic work. For example, some reports indicate the 

projects in which the students participate.  

 

 

Opportunities for improvement: 

Self-evaluation reports could have had more comprehensive presentations and assessments 

in the area of student co-management. Are the initiatives of student representatives taken 

into consideration, and how is this assessed by the student representatives? What is the 

progress in this area? 

The overall assessment of the participation of students in the scientific, research, 

professional or artistic work, which should be founded on the opinions of the participating 

students and higher education teachers which interact with students, is necessary.  

In the area of self-evaluation of student mobility, the reports should assess the situation, 

and formulate guidelines for improvement according to the quality indicators (agreements, 

types and extent of exchanges, and recognition). 

 

A report deals with the participation of students in the management of an institution. 

Responses Number Percentage 

YES 16 73 

YES, the method of 

participation is also 

recorded 

2 9 

NO 4 18 

Total 22 100 

 

A report deals with the participation of students in the scientific, research, professional or 

artistic work. 

Responses Number Percentage 

YES 7 32 

YES, and the method 

thereof is also recorded 

7 32 

NO 8 36 

Total 22 100 

 

A report monitors the mobility of students.  

Responses Number Percentage 

YES, it is monitored 3 14 

YES, and the method 

thereof is also recorded 

6 27 

NO 13 59 

Total 22 100 

 

Material conditions 
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In the area of material conditions, most self-evaluation reports provide a lists of premises, 

equipment and library activity (number or loans / year, number of book units, etc.), and of 

funding sources. 

 

Opportunities for improvement: 

The self-evaluation reports should base the evaluation of premises, equipment and finances 

on the implementation of activities and achievement of objectives from the previous self-

evaluation, and use the assessment of the situation to suggest measures for improvement 

for the next self-evaluation report. 

 

An institution pays attention to material conditions in its report (inventory of equipment, 

library, students with special needs and financial situation). 

Responses Number Percentage 

YES, it describes them 14 64 

YES, it provides measures 

for improvement 

3 14 

NO 5 23 

Total 22 100 

Quality assurance 

 

Strengths: 

The majority of self-evaluation reports deals with a variety of surveys (of students, 

graduates, teachers, higher education teachers, mentors, etc.).  

The reports also deal with the organisation and implementation of education, including the 

changes to the study programmes.  

  

Opportunities for improvement: 

The self-evaluation reports should contain more comprehensive and well-founded 

assessment of the situation, on the basis of which the proposals for improvements should be 

formulated. This particularly applies for the self-assessments of pedagogical activity and 

results of a variety of surveys.  

The reports should assess activities and achievements in the internal quality assurance 

process in light of the previous measures, and define development policies for the next self-

evaluation period. 

The self-evaluation of quality management, by means of presenting the activities of 

committees and quality services, is also important. From the self-evaluation reports, it is 

evident that some of the independent higher education institutions lack a quality committee, 

while the self-evaluation processes are sometimes organised only within the framework of 

senior management. 

The reports should present and assess the changes of study programmes and the reasons 

for their introduction in more detail.  

Also, the dealing with the student workload according to ECTS and its evaluation must be 

adequately developed.  

 

A report deals with the activities, measures or proposals for the quality improvement, and 

the key reasons for improvements. 

Responses Number Percentage 

YES, the activities are 

presented 

4 18 

YES, the activities are 

assessed and the proposals 

16 73 
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for improvement 

formulated 

NO 2 9 

Total 22 100 

 

A report deals with the changes to study programmes and underlying reasons.  

Responses Number Percentage 

YES, the changes are 

monitored 

7 32 

YES, the changes are 

monitored and the reasons 

thereof provided 

1 5 

NO 14 64 

Total 22 100 

 

Structure of the self-evaluation reports 

 

How are areas of assessment according to the Accreditation Criteria taken into 

consideration? 

 

 

Strengths: 

In their self-evaluation, the great majority of private higher education institutions takes the 

areas of assessment referred to in the Accreditation Criteria into consideration.  

 

Opportunities for improvement: 

Some reports should take better account of the areas of assessment listed in the 

Accreditation Criteria. The SWOT analysis by the areas of functioning of the higher education 

institution, including the analysis of realisation of measures from the previous self-

evaluation period, and the measures for improvement in the next self-evaluation period, 

would be in place. 

 

Reports take the areas of assessment under the Accreditation Criteria into account.  

Responses Number Percentage 

YES, completely 5 23 

YES, for the most part 8 36 

YES, partially 5 23 

NO 4 18 

Total 22 100 

 

The majority of self-evaluation reports of private higher education institutions (50%) is only 

partially self-critical in establishing their strengths and weaknesses, while 27% have well-

developed level of self-criticism in establishment of strengths and weaknesses. 

 

Opportunities for improvement: 

In dealing with the situation according to the areas of assessment, the self-evaluation 

reports should prepare the plan and measures for improvement on the basis of the self-

critical assessment, and the establishment of strengths and weaknesses. 

 

Are institutions self-critical in establishment of their own strength and weaknesses? 

Responses Number Percentage 
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YES, a lot 6 27 

Partially 11 50 

NO, not at all 5 23 

Total 22 100 

 

The Report on the Work of the Senate for Evaluation 2007/08 has established that there are 

huge differences in terms of content and structure among the 14 considered self-evaluation 

reports, rendering the joint analysis impossible. Though, the individual findings are 

comparable with those that apply for the self-evaluation reports of universities and higher 

vocational colleges (Report 2007/08, p. 71).  

 

Summary: strengths and opportunities for improvement 

 

Strengths: 

— certain self-evaluation reports present a review of the realisation of the planned 

activities for the previous academic year; 

— some reports enclose an assessment of the situation, and further guidelines or 

opportunities for improvement, at the end of each presented area of assessment; 

— certain reports precisely monitor students by different indicators (e.g. transition rate, 

average number of admissions to examinations, average grade, etc.);  

— a majority of reports deals with the implementation of surveying in different areas of 

functioning, and presents the results in numbers. 

 

Opportunities for improvement: 

— self-evaluation reports should contain a clear and verifiable plan for quality improvement 

by individual areas of functioning, whereby the holders of activities and implementation 

deadlines are given;  

— on the grounds of the survey questionnaire findings from different areas of functioning, 

the reports should form a well-founded assessment of the situation and proposals for 

improvement with feasible activities for the achievement of objectives included;  

— certain reports present the situation without relying on the selected data or documented 

facts. In such cases, the reports should consistently refer to the established or 

documented situation, and substantiate the findings;  
— reports should present the extent and type of the performed activities, whereby bearing 

in mind the current and previous self-evaluation; 

— for wider analyses and comparability of reports, the uniform and established quality 

indicators are important. 

 

 

External assessment of higher vocational colleges 

 

Higher vocational education rounds up the offer in the tertiary education. It has its 

particularities, arising from the needs of profession; therefore, it is strongly connected with 

the professional or vocational education. Higher vocational education is, as a special pillar of 

tertiary education, included in the Bologna process and preserves all characteristics of a 

short higher education.  

In the area of higher vocational education, the Act Amending the Post-Secondary Vocational 

Education Act (PSVEA) came into force on 21 December 2013, the objective of which is to 

create conditions for the fast adjustment of higher vocational education to the needs of 

economy. The Post-Secondary Vocational Education Act was adopted in 2004. In the period 



 

61 

from 2004 to 2010, a few significant changes occurred within the system of higher 

vocational education, which dictate the need to change the fundamental regulations. In the 

period from 2004 to 2008, the new basis for the preparation of higher vocational study 

programmes, determining that the higher vocational education is included in the Bologna 

process (orientation towards competences, modularity, ECTS system, connection between 

the theoretical and practical education), was provided.  

The network of higher vocational institutions has extended to 26 public higher vocational 

colleges and 22 private higher vocational colleges, while the number of programmes has 

risen to 26. Organisational forms of higher vocational colleges can vary. Public higher 

vocational colleges were mostly established as organisational units of education centres in 

which also vocational secondary education is provided. In higher education, external 

evaluation is part of the procedure of re-accreditation of a higher education institution or a 

study programme, while it is an independent procedure in the higher vocational education. 

Site visits in higher education are concluded by the Agency’s opinion on compliance with the 

standards set by PSVEA and the Evaluation Criteria. Thus, the role of the Agency differs 

from its role in the accreditation procedures in higher education, because the Agency 

Council does not adopt a decision on re-accreditation of a higher vocational college. This 

decision is under the authority of a ministry responsible for higher education instead.  

In 2011, the Agency Council adopted the plan for external evaluations of higher vocational 

colleges until 2015, subject to Articles 25 and 28 of PSVEA, according to which every five 

years the fulfilment of the conditions for higher vocational activity shall be verified ex officio, 

whereby the responsible ministry shall take the opinion of the Agency’s council into account. 

On the basis of the adopted plan, 22 higher vocational colleges were evaluated in the period 

from 2010 to 2013, of which 5 in 2011, 13 in 2012 and 4 in 2013 (until 1 November 2013). 

For the remaining 11 colleges, stipulated in the 2013 plan, the procedures are still open and 

are expected to be completed in the first quarter of 2014.  

 

Summary of the Agency Council's findings  

 

The procedures of external evaluations of higher vocational colleges have shown strengths 

and possibilities for development or have created conditions for further progress of the 

Slovenian higher vocational education. In the future, it still has to be provided that special 

vocational qualifications are acquired by higher vocational education.  

Colleges have well-established connections with the economy, above all in a form of 

cooperation with employers through practical education of students. The adequate 

integration with the environment is also reflected in the cooperation with the other higher 

vocational and higher education institutions. The cooperation of higher vocational colleges 

should be strengthened or new possibilities of cooperation introduced, since this way, the 

colleges can contribute to the rise in quality, above all with regard to updating and 

implementation of study programmes. In relation to the examination or establishment of the 

actual needs of the environment, it has been ascertained that higher vocational colleges do 

not respond to the recommendations of external evaluations, and neither to the current 

socio-economic situation. The strategic planning with clear, achievable and measurable 

objectives constitutes a weakness. In the future, colleges should adjust the enrolment with 

the needs of environment on the grounds of the results of monitoring the competences of 

students and the employability and employment of graduates. International mobility of 

students is poor, which can be contributed to a short study, and family or work obligations 

of the students. In the area of human resources, the number of lecturers employed full-time 

is exceptionally small. The Post-secondary Vocational Education Act determines that a 

director or headmaster, an organiser of practical education and a student affairs officer have 

to be employed full-time at a college. Colleges have established the cooperation with 

lecturers mainly on the grounds of the freelance contracts or the contracts for services, 
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which adversely affects the participation of students in the professional and project work of 

lecturers, and the commitment of lecturers to the colleges. Thus, the colleges should 

encourage the lecturers to actively work at them. Only a small number of the full-time 

lecturers is also connected with the procedure for election to the title of lecturer, in which 

the number of elections is limited (i.e. number of subjects and not the fields of study). In 

the context of ECTS, the automatisms in recognising the credits of the higher vocational 

studies graduates, who enter higher education studies under the first Bologna cycle study 

programmes, the ECTS principles that relate to learning outcomes apply. Also, the 

monitoring and assessment of learning outcomes have to strengthen in the educational 

process. The enrolment of fictitious students is growing. These are the students that do not 

intent to study and acquire the higher vocational education, but they only enrol to obtain or 

preserve the student status for the rights that arise from it. The students of higher 

vocational colleges are satisfied with the study process, lecturers and supports services at 

the colleges. They appreciate the individual treatment and the account taken of their needs 

the most. The facilities and equipment to implement the study process are mostly adequate 

at colleges. Colleges are often faced with a lack of financial resources (reduction of budget 

funds, decrease in the number of part-time students, organisational mergers, bankruptcy 

proceedings and other issues). This demonstrates a strong connection between the higher 

vocational education and the secondary education, which often produces negative effects in 

a sense of unclear (pedagogical and study) upgrade from the secondary to higher vocational 

education or separation between them. The connection with the secondary professional 

education in terms of contents and institutions also has synergy effects in use of facilities, 

equipment and human resources. The internal quality assurance systems are established at 

all higher vocational colleges. They are regulated by the internal acts and quality manuals 

that mainly observe the regulations set out by the Agency. The rise in quality culture 

depends on recognition of the importance and advantages of quality assurance. In order to 

plan measures, there have to be measurable and clear objectives formulated, with deadlines 

and responsible persons set out.  

 

The review and assessment of 22 reports of the groups of experts according to the areas of 

assessment under the Evaluation Criteria, based on the most frequently stressed strengths, 

opportunities for improvement and inconsistencies, are presented in the continuation. 

 

Integration with the environment 

 

Strengths: 

Higher vocational colleges have very well-established connections with the economy in their 

region, which have impact on the up-to-date nature of study programmes and the 

employability of graduates. A good and close integration with the environment at a regional 

level has already been established by the analyses of external assessments of higher 

vocational colleges in 2008 and 2009 (Report 2007/08, p. 56; Report 2009, pp. 50 and 51). 

Colleges have relatively well-established and long tradition in the environment, and their 

significance for the environment is strengthened by the well-developed practical education.  

Very good development opportunities are established on the grounds of broadly set 

development objectives of the modern programmes. Both in updating of programmes and in 

general, colleges actively cooperate with each other.  

The previous external assessments of higher vocational colleges have ascertained that 

colleges do collect data on employability of graduates, but the collection of data on their 

employability and competences through surveys has not been set out yet (Report 2007/08, 

p. 53; Report 2009, p. 44). At colleges that provide part-time study, collection of data on 

employability is not systemised, which is mainly caused by the fact that the majority of 

students is already employed. The present external assessments have shown that the 
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mechanisms to monitor employability of students are established at colleges, whereby the 

results indicate that a relatively big share of successful graduates finds a job in a short 

period of time after the completion of study, which is enabled by close cooperation and 

contacts with employers though practical education during their study. 

 

Opportunities for improvement: 

In their mission and vision, higher vocational colleges should more clearly define their role 

in the economic, social and cultural development of the immediate and broader 

environment. At the majority of colleges, the strategic planning constitutes a weakness and 

does not include clear and measureable objectives consistent with the mission and vision. 

The strategic council and important stakeholders should participate in the strategic planning, 

while the strategy should be based on the results of analysis of the previous, current and 

future needs of the environment. Colleges should publish strategic documents on their web 

sites, and ensure that the internal and external stakeholders are informed thereof.  

In the area of employability of graduates, the colleges should promote the development and 

strengthen the operation of alumni clubs. They should provide for systematic monitoring of 

the career development of graduates and their competitiveness on the labour market. To 

this end, they should also introduce an efficient system of connecting with employers in the 

verification of competences of graduates and their employment. Monitoring of the learning 

outcomes and competences of both the students and graduates is relatively insufficient.  

 

Non-compliances:  
At one higher vocational college, the group of experts identified that students have been 

enrolled by means of “extra enrolment” after the deadline set in the pre-enrolment 

announcement. And, at another college, the elective modules were not implemented in 

accordance with the decision of the ministry responsible for higher vocational education.  
 

Functioning of a higher vocational college 

 

Strengths: 

In the area of the educational and professional objectives, the functioning strategy of the 

colleges and the adequacy of the strategic planning, the groups of experts have not noted 

any particular cases of good practice. The colleges have their mission, vision and strategy 

adopted and published, which is similar to the findings of external assessments in 2008 

(Report 2007/08, p. 53; Report 2009, p. 43). 
The internal organisation of the colleges is well-arranged. Their management demonstrates 

a high level of commitment and responsibility. And, the organs of the colleges mostly 

operate transparently. All types of stakeholders adequately participate in their management 

and development. 
The colleges demonstrate a comprehensive work on the ongoing projects, which has been 

already well-developed on the concluded projects. Some colleges achieve excellent results in 

the international competitions. In this regard, it should be pointed out that the previous 

analysis of the higher vocational colleges has ascertained mainly regional integration of the 

professional activity of colleges (Report 2009, p. 46).  
The colleges cooperate well with companies and employers in the region, and also connect 

with the higher education institutions. They could further strengthen the cooperation with 

the latter, since this would contribute to the rise of quality, above all in updating and 

implementation of study programmes. Similar to the findings of the analysis of external 

assessments in 2008, the colleges cooperate with lecturers from the economy, and dedicate 

an adequate part of study to practical training. Also, the practical training mentors have 

adequate competences and come from companies (Report 2007/08, p. 53). Although, this 

time, the groups of experts did not indicate any particular strengths. 
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In the area of pedagogical work, the colleges mostly participate well in the revision of study 

programmes. The participation in the Impletum project, intended for the development of the 

internal quality assurance systems, was also good. Modular implementation of subjects is 

also strength of certain colleges. The support to pedagogical activities is also of good 

quality, since the availability and operation of support services are good. The majority of 

colleges provide prompt response and individual treatment.  
The colleges strive for adequate transition rate at study programmes. They provide for the 

achievement of the learning outcomes and competences, as it has been already established 

by the previous assessments (Report 2009, p. 44). Some of them cooperate with the 

student entrepreneurship and innovation research centre ŠPIC. At colleges, the career 

counselling is developing or is already established. It provides for the implementation of 

different surveys to examine competences, employability, and satisfaction of the students, 

graduates, employees and support staff. Otherwise, monitoring of the study performance, 

transition rate and duration has already been confirmed by the previous external 

assessments (Report 2009, p. 45). 
 

Opportunities for improvement: 

Higher vocational colleges should define their mission, long-term objectives and strategy in 

more detail, and thereby also the operation of their individual organs. The internal 

development and existence of a college should be constantly and thoroughly examined, and 

the sustainability and efficiency of its strategy, in light of the financial capability, needs of 

the external stakeholders and development of the environment, verified.  
The colleges should increase the transparency in the operation of individual organs. They 

should suspend strong reliance of the operation of organs on informal protocols and 

personal contact. Namely, the more transparent co-decision making should be enabled, 

while the management of colleges should be formalised.  
In the area of the professional and development work, the colleges should obtain more 

development and international projects, and increase project work.  
The colleges should adopt measures to raise international mobility of students and lecturers. 

The solving of the fictitious enrolment problems is not efficient yet. New solutions should be 

sought, but this is additionally hindered by legal regulations of enrolment. The development 

of new study programmes should take the regional needs into consideration. Certain 

colleges should provide more contact hours for lectures, and exercises in subjects, where a 

wider variety of professional knowledge is needed. The procedures of updating the learning 

contents should be more transparent, whereby the initiatives of important stakeholders 

should be considered when introducing the changes.  
In the area of practical training, the colleges should improve the method of the practical 

training mentors being trained with employers, and include the mentors in their self-

evaluation. 

Despite efforts for adequate transfer rate in the study programmes, the duration of studies 

is too long at certain colleges. Along constant development of career counselling, the 

strengthening and improvement of the alumni clubs’ activities also have to be provided for. 

Certain colleges should monitor the adequacy of competences of the graduates and their 

developments better. Diploma theses should be made public by the colleges.  
 

Non-compliances: 

At certain colleges, it has been noted that not all management organs operate and perform 

their tasks in accordance with PSVEA. In some cases, the distinction between the role of the 

strategic council and the college council is unclear; operation of the strategic council is 

non-transparent; there are some inconsistencies present in the operative part; self-

evaluation reports of colleges are not prepared by the committee for quality monitoring and 

assurance.  
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At one college, the recognition of practical education has not been in accordance with the 

contents of the catalogue of knowledge standards for the practical education in higher 

vocational study programmes. Also, the employment of the practical education organiser at 

the college was not in accordance with PSVEA(full-time employment).  
One of the colleges does not have the adequate criteria for the recognition of practical 

education adopted, and also has no criteria for the recognition and assessment of formally 

and informally acquired knowledge. In all types of practical education, the college does not 

have the tripartite contracts on practical education between the college, employers and 

students, concluded. 
In some cases, the composition and tasks of the college strategic council were not in 

accordance with PSVEA; the appointment of the strategic council was also unlawful. 

 

Human resources 

 

Strengths: 

At the majority of higher vocational colleges, the personnel structure and its stability are 

adequate. Similar to the findings of external assessments in 2008, the competences of 

employees are clearly determined (Report 2007/08, p. 53). The holders of teaching posts 

were validly elected to titles.  
Lecturers introduce innovative and diverse forms of teaching. They are experts from the 

economy who bring the good practice examples into the study process. They are well-

connected with the team, and cultivate proper communication with the students. For the 

most part, the colleges offer good working conditions to their lecturers; thus, they are 

satisfied with the situation and relations at the colleges. Relations between the management 

and employees are good at the majority of colleges. Close connections between the 

employees at higher vocational colleges have already been acknowledged by the previous 

external assessments (Report 2009, p. 43).  
The colleges invite visiting lecturers from the practical, working environment on a regular 

basis; however; their cooperation with higher vocational colleges should be strengthened. 

Certain colleges systematically measure the employee satisfaction (of both the teaching and 

non-teaching staff) and try to take account of the initiatives when formulating the measures 

for improvement, which presents progress considering the findings of previous external 

assessments (Report 2007/08, p. 54).  
Working conditions of the administrative and technical assistants are good at the majority of 

colleges. Similar to the findings of previous assessments, the procedures for their selection 

are prescribed and publicly announced (Report 2009, p. 47).  
 

 

Opportunities for improvement: 

Higher vocational colleges should promote education and training of their employees. In this 

regard, it has to be pointed out that the teacher training for employees has been planned by 

the colleges years ago (Report 2009, p. 46), and that the development in this area is still 

insufficient.  
In light of the findings of 2009, the level of full-time employees remains low at the private 

colleges (Report 2009, p. 46). Also, the career counselling for employees is still 

inadequately organised and formalised at some colleges (Report 2009, p. 47) The relatively 

strong trend of a small number of the full–time lecturers is also a results of the provisions of 

PSVEA, according to which only a headmaster or director, an organiser of practical education 

who is also a lecturer, and a student affairs officer have to be permanently employed at a 

college. Full-time employment also appears in the form of shared employment. Colleges 

have the cooperation with lecturers mainly established on the grounds of the freelance 

contracts or the contracts for services, which results in adverse effects on the participation 
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of students in the professional and project work of lecturers and the loyalty of lecturers to 

colleges. Thus, the lectures should be additionally motivated for the active work at colleges. 

A small number of the full-time lecturers is also a result of the procedure for election to the 

title of lecturer, in which the number of elections is limited (number of subjects and not the 

fields of study).  
Colleges should improve the methods of the practical training mentors being trained with 

employers, since some of them have been successfully organising trainings for mentors 

already in 2009 (Report 2009, p. 47).  
Certain colleges should increase the number of visiting lecturers from the economy.  

The professional working groups should have a bigger role, because publishing of the 

professional achievements is relatively weak. The volume of professional work and the 

number of professional publications should increase, as it has been already pointed out by 

the analysis of external assessments in 2009. Namely, the colleges encourage publishing, 

but the effect is weak (Report 2009, p. 46).  
The international mobility of lecturers, which has remained low since the first external 

assessments of higher vocational colleges, has to be increased (Report 2009, p. 47). 

Some colleges should provide adequate information and communication support to raise 

quality of the pedagogical procedure and to introduce the new methods of teaching. 

 

Non-compliances: 

At certain higher vocational colleges, the groups of experts have found out that instructors 

participate in implementation of subjects that are not anticipated by the curriculum, and 

teach at branches. 

Some lectures have not passed the teaching examination.  
In one case, the organiser of practical education was not the appointed lecturer of the 

college. 

 

Students 

 

Strengths: 

A great sense of belonging to colleges is mostly typical for students. Among students, 

college management, lecturers and other employees, there is a great connection; at 

numerous small colleges, the students enjoy the advantage of an individual treatment. 
Students can take part in professional activity, but they mainly attend the professional 

excursions, organised by the majority of colleges.  

Quality support services in a form of counselling, assistance in conclusion of practical 

education agreements and acquisition of knowledge are offered to students by the colleges. 

The online system for distance learning is particularly well-supported at certain colleges. 
Students co-manage the colleges in accordance with the statutory regulations. The students 

are adequately represented in the management organs; the only exception was in the 

composition of one strategic council. In terms of the student representation, similar has 

been ascertained by the previous assessments (Report 2007/08, p. 53; Report 2009, p. 49). 

At colleges, the student councils operate well, although this is not a mandatory organ of a 

college under PSVEA.  
Students participate in the self-evaluation procedures. They also participate in the 

comparison of the planned and achieved learning outcomes and competences. Their opinion 

is considered in the implementation of study programmes.  
The colleges offer a possibility for the mobility and practical training abroad to the students. 

Nevertheless, the students are reluctant to mobility, as it has been already established by 

the previous assessments (Report 2007/08, p. 55). 
At the majority of colleges, the provision of information to the students and the access to 

the college information and college representatives are organised. Similar has been 
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ascertained by the previous assessments (Report 2009, p. 48). Tutorship is mostly well-

developed. Some colleges also organise the extracurricular education for students and the 

solemn award of the diplomas.  
 

Opportunities for improvement: 

The colleges should improve opportunities for student participation in the professional and 

other non-pedagogical activities. The participation of students in the professional project 

could be improved. The role of co-mentors from the economy in the seminar and diploma 

papers should be increased, and the adequate verification of the achievement of 

competences should be provided for in the procedure of recognition of the practical 

education.  
In the area of support services, the colleges could improve the efficiency of tutoring systems 

and formalise the adjustments to students with special needs by adopting the rules to adapt 

the study to the students with special needs.  

The colleges should strive for an increase in the international mobility of students. One of 

the reasons for small mobility lies in fact that the study is short, and that numerous 

students also have work and family obligations beside the study ones.  
Despite the adequate organisation and co-management by the student representatives, the 

visibility of student councils and their work among the students should be improved. There 

should be a better flow of information between the student officials and students, as it has 

already been pointed out by the previous assessments (Report 2009, p. 49). 
In the area of participation of students in the self-evaluation procedures, the colleges could 

improve the role of students in creation of the self-evaluation reports, and assure that 

students are better informed of the results of the self-evaluation reports. The lack of 

awareness of students on how the quality assurance procedures are efficient is also 

demonstrated in the need for better response to the student surveys. The weakness in 

informing of students about the results of the surveys and the measures for improvement 

has already been noticed by the previous assessments (Report 2009, p. 49). The colleges 

should set up the criteria and procedures for monitoring of student workload according to 

ECTS.  
The colleges should improve the provision of information to the students and the candidates 

for enrolment on the employability of graduates.  

 

Non-compliances: 

In a few cases, it has been found out that a higher vocational college does not have a 

special publication, in which the rights and obligations of students, the characteristics of a 

study programme and the work organisation at a college would be presented. There has also 

been discovered an example of the inadequate composition of student representatives and 

of the presence of a graduate in the strategic council and committee for quality monitoring 

and assurance.  
 

Material conditions 

 

Strengths: 

The higher vocational colleges have appropriate premises and equipment to realise their 

mission, vision and strategic plans, and particularly their pedagogical and non-pedagogical 

activities. Some colleges use the state-of-the-art equipment for the implementation of 

pedagogical activity. The adequacy of premises and equipment has also been confirmed by 

the external evaluations in 2008 and 2009 (Report 2007/08, p. 55; Report 2009, pp. 49 and 

50).  
Libraries at most colleges are well-equipped. They mostly provide students with suitable and 

accessible study material and access to electronic databases. Some libraries are well-
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stocked with a variety of professional material exceeding the needs for the smooth 

implementation of study activities. Some colleges have well-developed publishing activity. 

Such colleges publish several of their own publications. Some colleges regularly use 

software for detecting plagiarism. A progress in the field of library and publishing activity 

has also been confirmed by the findings of external evaluations in 2008 and 2009, when 

several weaknesses were identified, such as inadequate opening hours of a library, 

unsuitable premises for a library at some colleges and a lack of study materials. Weaknesses 

were more evident at private colleges (Report 2007/08, pp. 55 and 56; Report 2009, pp. 49 

and 50). 

The colleges are mostly sufficiently adapted to students with special needs, either in terms 

of space, by providing specific equipment, or in terms of individual treatment and study 

adjustments. It must be pointed out again that the colleges could formalise the adaptations 

by adopting the rules on adjusting study to the students with special needs. 
The colleges have guaranteed funds for the implementation of study programmes and 

associated activities. Redno načrtujejo zagotavljanje in porabo finančnih, materialnih in 

drugih virov. Some colleges obtain funds from their own commercial activity. At most 

colleges, financing is still stable, which was also established by the previous external 

evaluations (Report 2007/08, p. 56; Report 2009, p. 50). Nevertheless, the colleges have 

been increasingly facing lack of financial resources (reduction of budget funds, decrease in 

the number of part-time students, organisational mergers, bankruptcies of certain higher 

vocational colleges and other issues). 
 

Opportunities for improvement: 

Some colleges could improve the recognition and educational usage of laboratories among 

students and other stakeholders. Similarly, some colleges should provide premises for the 

implementation of professional and development work. Each study programme should be 

implemented at a single location. Where necessary, some colleges should allow their 

students to perform more practical work in better equipped laboratories and on estates 

managed by the colleges. Students should also have a meeting room. 
In the area of information and communication technology, some colleges should update 

their software. Some colleges have outdated websites. The colleges should set up more 

e-classrooms and develop electronic surveying of external and internal stakeholders. 
Despite favourable situation in the area of library and publishing activity, libraries at certain 

colleges could have more study materials available. Repositories for the diploma theses 

should be set up. 
The colleges should strive to increase funds from the European and other international 

projects. Funds for their activities mostly come from a single source, i.e. the ministry. 

In their reports and plans, the education centres in question should separate the financial 

operation of the secondary school and the higher vocational college.  
 

In the area of material conditions, non-compliances were not found. 

 

Quality assurance 

 

Strengths 

The higher vocational colleges have developed relatively efficient systems of internal quality 

assurance, that also contain procedures to formulate measures for the quality improvement. 

These systems are also well-documented and supported at the majority of colleges. Certain 

colleges have their internal evaluations performed by qualified evaluators. The current 

situation presents a significant progress in light of the previous external assessments’ 

findings. In 2008, the quality assurance system was merely at the beginning of its 

establishment (Report 2007/08, p. 53). In 2009, the external assessors ascertained that the 
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internal quality assurance systems had been established at the private colleges, but not at 

the public ones (Report 2009, p. 44). 
Monitoring the achievement of the strategic objectives and the measures of previous 

evaluations or plans is well-arranged at the majority of colleges. In all cases, the quality 

committees are composed in accordance with PSVEA, while the college management is 

responsible for quality. At the majority of colleges, the self-evaluation reports are 

considered by all management organs.  
The self-evaluation of teaching, of other non-pedagogical activities and of the college 

development is well-arranged at the majority of colleges. The colleges mainly assure that 

the weaknesses are detected and the measures for improvement adopted. Therefore, they 

monitor the initiatives, and assign holders of activities and implementation deadlines to the 

anticipated measures in certain cases. For some schools, the similar has been already 

acknowledged by the external evaluation in 2009 (Report 2009, p. 44). For the most part, 

all important stakeholders participate in the self-evaluation procedures. It should be added, 

as established by the previous external assessments, that colleges do not assess certain 

important areas of assessment by means of surveys, e.g. the area of practical training 

(Report 2007/08, p. 53). For some colleges, it is typical that the management is solving 

student problems promptly, both formally and informally. The self-evaluation reports are 

mostly written by following the areas of assessments listed in the Evaluation Criteria. For 

the most part, they are publicly accessible on the websites of colleges; in addition, some 

lecturers present the reports to students in their lecturers. At numerous colleges, all 

relevant stakeholders are positively aware of importance of quality monitoring and 

improvement.  
 

Opportunities for improvement 

Certain colleges should supplement their quality manuals, and clearly define the quality 

monitoring and assurance processes. The colleges, at which the internal quality assurance 

system is not fully developed yet, could participate in one of the projects of quality 

establishment and assurance (POKI, ISO, etc.). Several colleges could introduce internal 

institutional evaluation that would be performed by the internally qualified assessors.  
In the area of monitoring the realisation of the strategic plans and measures for 

improvement, some colleges should plan these measures and clearly define the holders of 

activities and implementation deadlines.  
Meetings of the management organs should not only take the form of a conference meeting.  
Certain colleges are facing poor response to surveys, even in case of online surveying. The 

methodology of surveying should be standardised, and the anonymity in surveys assured. 

The data collection could be more optimal, and better coordinated. The procedures to 

prepare student opinions for appointment of lecturers should be improved.  
The colleges should inform all stakeholders in the pedagogical process of the surveying 

results. Namely, the stakeholders should acknowledge the advantages of the efficient 

procedures of quality monitoring and assurance, and above all, the efficient self-evaluation 

is important to raise this awareness. Also, a wider circle of employees and students should 

participate in consideration of self-evaluation reports; moreover, the examination of 

initiatives for improvement must be widely applied in order to provide for representativeness 

of stakeholders.  
Certain colleges should provide for publication of self-evaluation reports.  

 

Non-compliances: 

In some cases, it has been found out that higher vocational colleges do not prepare their 

self-evaluation reports systematically and regularly on the grounds of the annual self-

evaluation procedures. All stakeholders of a college are poorly informed of the self-

evaluation procedures; in addition, not all organs of a college consider a self-evaluation 
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report, and the important stakeholders do not have an active role in the self-evaluation 

procedures. 
At some colleges, a lack of the adequate and efficient system of monitoring the satisfaction 

of different stakeholders with the quality of study programmes has been detected.  

 

 

Analysis of the self-evaluation reports of higher vocational colleges 

 

The analysis covers 38 self-evaluation reports of higher vocational colleges for the 2010/11 

academic year. Among individual self-evaluation reports, there are significant differences, 

which are shown in the areas of assessment, the scope of reports, the anticipated measures 

and the structure of reports. Similar differences have been recognized in the previous 

analysis of reports (Report 2007/08, p. 72).  

The analysis is focused on the assessment of the scope of self-evaluation by individual areas 

of assessment, and not on the establishment of the actual situation at colleges. For the self-

evaluation assessment, the questionnaire containing statements about the following has 

been prepared: 

— dealing with the individual areas of assessment and quality indicators in the self-

evaluation reports; 

— scope of the self-evaluation and of the planning of measures for improvement;  

— structure of the self-evaluation reports. 

The statements were assesses subject to whether the self-evaluation report: 

— deals with certain issues or not; 

— only presents issues by stating the facts; 

— evaluates the stated facts (assesses).  

For each self-evaluation report, an analysis preparer has filled in the questionnaire based on 

his / her individual assessment.  

 

Integration with the environment 

 

Strengths: 

The self-evaluation reports of the majority of higher vocational colleges describe cooperation 

with the immediate and broader environment (corporate and non-corporate sector, 

institutes, and companies from individual the individual lines of business).  

The reports deal with the employability of graduates differently. The majority of them 

describe the general situation. This is similar to the finding from the previous analysis of 

self-evaluation reports, stating that the reports mostly monitor the employability and 

promotions of the graduates. To this end, certain colleges also carry out surveys to assess 

the competences of graduates (Report 2007/08, p. 72). From the present analysis, it can 

also be ascertained that some reports serve as a tool to maintain contacts with the 

graduates (alumni clubs), and that colleges with predominantly part-time students follow 

their graduates more poorly, since they are already employed and thus, colleges are not 

particularly bothered about the employability of their graduates. A good practice example is 

publishing of the results of competitions for “the best diploma”, “the best mentor” and "the 

best company". 

 

Opportunities for improvement: 

Self-evaluation reports could contain more detailed presentation and assessment of the 

number and type of entities with which the higher vocational colleges cooperate (the extent, 

level and areas of cooperation). Similar to the observation from the previous analysis, it has 

been again identified that the self-assessment of international cooperation is insufficient in 
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the reports (Report 2007/08, p. 72). Reports should assess the impacts of cooperation with 

the environment on college, society, students, study programmes and projects. It would be 

useful to include the analyses of how the companies are raised for cooperation in the areas 

of mentoring, employment and practical training, and formulate measures to improve this 

cooperation. 

The self-evaluation procedures should introduce a comparable and continuous system of 

obtaining feedback information from the external stakeholders, and the reports should 

analyse and assess the collected data and form guidelines for improvement.  

The reports should pay more attention to the area of monitoring the employment and 

competences of graduates. They should present and assess the maintenance of contacts 

with the graduates. Certain colleges still need to develop the indicators of monitoring the 

employability and employment of graduates, and of the needs on the labour market. Also, 

they have to develop the procedures of monitoring the learning outcomes and acquired 

competence, both for the students and graduates. On the ground of the substantiated 

assessment, the reports should form the guidelines for improvement.  

The self-evaluation reports should pay more attention to the employability of part-time 

students or to monitoring of the career of the students that already hold employment during 

their studies; they also should have proper career counselling available. 

 

A report deals with the cooperation with the immediate and broader environment.  

Responses Number Percentage 

YES, the cooperation is 

presented 

26 68 

YES, the cooperation is 

presented and evaluated 

7 19 

NO / Not available 5 13 

Total 38 100 

 

A report deals with the monitoring of employability of graduates. 

Responses Number Percentage 

YES, the monitoring is 

presented 

14 37 

YES, the monitoring is 

presented and evaluated 

9 24 

NO / Not available 15 39 

Total 38 100 

 

A report deals with the learning outcomes and competences of students and graduates. 

Responses Number Percentage 

YES, they are presented 9 24 

YES, they are presented 

and evaluated 

9 23 

NO / Not available 20 53 

Total 38 100 

 

Functioning of a higher vocational college 

 

Strengths: 

The majority of self-evaluation reports presents the strategy, mission and vision of a 

college, including the realisation of the strategy from the previous self-evaluation period, 

and the analysis of whether the activities of a college correspond to the strategic guidelines, 
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mission and vision. Assessment of the achievement of the strategic objectives according to 

the established quality indicators (e.g. a share of the realisation and a share of the results of 

internal evaluations that were duly considered) is important to form new and measureable 

strategic guidelines.  

The reports deal with the professional project work. Only a few reports present the 

achievements entered in SICRIS or other bases acknowledged by the profession.  

The reports present the extent of participation of teachers and mentors in tasks, seminars 

and in solving of concrete problems from the economy.  

The comprehensive part of reports deals with the practical work of students, and work of 

mentors in individual companies. These reports also introduce the agreements on practical 

training, which constitute a progress in light of the findings of previous external 

assessments (Report 2007/08, p. 72). They describe and analyse the results of surveys on 

practical work of students and on work of mentors in more detail. The coordinators of 

practical training prepare analyses of reports on carried out practical training. Some reports 

present the results of visits to companies and of regular evaluation practice. In addition, 

they present the implementation of seminars to train mentors and of the meetings, round 

tables and working sessions of mentors.  

In the area of self-evaluation of the pedagogical activity and monitoring of study, the 

reports mainly deal with and analyse the advancement of students to the following academic 

year, the average grade in individual subject, the average number of taking the exams, the 

transition rate among the programmes, the repetition of exams, the duration of studies, 

awards, achievements and commendations. In light of the findings of previous analysis of 

the self-evaluation report of higher vocational colleges that reports do not deal with the 

transition rate of students (Report 2007/08, p. 72), the significant progress is evident, since 

reports now present the advancement and implementation of measures for faster graduation 

of students (workshops on how the disposition of diploma thesis should be written, etc.). 

Certain reports present the trainings, workshops and conferences that the teachers or 

practical training mentors attended. The career development of employees in slowly, but 

pertinently paving its way into the self-evaluation reports, and the same applies for the 

analysis of the employee mobility, which is in line with the recommendation from the 

previous analysis of the self-evaluation reports (Report 2007/08, p. 73). 

 

Opportunities for improvement: 

The self-evaluation reports should assess the achievement of the strategic objectives in 

more detail and assess the compliance of the activities of colleges with their strategy, 

mission and vision. And, on the basis of the assessment and the review of the realisation 

from the previous period of self-evaluation, they should formulate the recommendations for 

improvement. Similar system of assessing and formulating recommendations is suitable for 

dealing with the entire area of pedagogical and non-pedagogical activities of colleges. In 

dealing with the non-pedagogical activities, the presentation and analysis of the situation 

should be extended to include publishing of professional papers and participation in 

professional projects.  

The reports should present and evaluate the composition, tasks, competences and work of 

the management organs and their committees and bodies in more detail. At colleges, it 

would be reasonable to justify any possible organisation changes also on the grounds of the 

self-evaluation results. 

In the area of practical training, the reports should analyse and assess in more detail what 

kind of training would be needed by the mentors, and in which way their competences are 

developed, monitored and verified.  

The self-evaluation of advancement of students through the study programmes should be 

based on a clear analysis of the situation and reasons for the existing transfer rate, which 

should relate to the findings from the previous self-evaluations. 
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Although the monitoring of the employee mobility and career counselling is gradually 

developing, the assessment of the situation and the formulation of recommendations for 

further development should be strengthened in the self-evaluation reports.  

 

A report deals with the strategy and the plan for achievement of the set objectives.  

Responses Number Percentage 

YES 30 79 

NO 8 21 

Total 38 100 

 

A report deals with the professional work 

Responses Number Percentage 

YES 23 60 

NO 15 40 

Total 38 100 

 

Compliance with the legislation: organisation, operation and competences of bodies. 

A report describes changes and developments in the composition and operation of the 

organs of a college. 

Responses Number Percentage 

YES, they are recorded 18 47 

YES, changes and 

developments in the 

composition and operation 

of the bodies of an 

institution are described 

8 21 

NO / Not available 12 32 

Total 38 100 

 

A report deals with the organisation of practical training and the verification of competences 

of the practical training mentors. 

Responses Number Percentage 

YES 31 82 

NO 7 18 

Total 38 100 

 

A report deals with the monitoring of advancement of students and the measures to 

improve transition rate.  

Responses Number Percentage 

YES 30 79 

NO 8 21 

Total 38 100 

 

A report monitors the mobility of personnel.  

Responses Number Percentage 

YES, it is monitored 14 37 

YES, the mobility is 

monitored and the 

measures presented  

4 10 

NO 20 53 

Total 38 100 
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Human resources 

 

Strengths: 

The self-evaluation reports of higher vocational colleges mostly deal with the personnel 

structure and activities related to the human resources management, whereby a special 

attention is given to the development of the younger employees, undergoing the teaching 

training, in certain reports. In the reports, both the teachers (self-assessment of lecturers) 

and support services are mostly subject of the internal assessment. Some reports also deal 

with the employee initiatives for changes.  

 

Opportunities for improvement: 

It would be advisable for the self-evaluation reports of higher vocational colleges to also 

contain the assessment and the assessment-based plan to train and rejuvenate the 

personnel, and not just its description. Although a progress in the employee career planning 

and counselling is evident in light of the analysis of the previous self-evaluation reports 

(Report 2007/08, p. 72), the reports should more effectively analyse the area of human 

resources (including the analysis of their opinions, needs, expectations, their mobility and 

training) and formulate proposals for possible changes.  

 

A report deals with the monitoring of personnel structure, the personnel promotion and the 

concern for development and inclusion of the young personnel.  

Responses Number Percentage 

YES, it deals with the 

monitoring 

17 45 

YES, it deals with the 

monitoring and the concern 

for personnel development  

12 31 

NO 9 24 

Total 38 100 

 

Students 

 

Strengths: 

The self-evaluation reports present participation of students in the management organs, 

their committees and bodies (quality committees, council of an institution, strategic council, 

student affairs committee, working groups meetings, opinions in appointment of lecturers, 

and student council), and possibilities for extracurricular activities.  

Although reports do not present the manner of participation of students in professional 

projects, they do contain indications that they can be educated within the framework of 

research in companies, and can participate in case analyses and attend professional 

seminars.  

Some reports deal with the student mobility and the practical education abroad. To this end, 

the surveys on student mobility are also conducted for the self-evaluation. In such cases, 

the reports present the opinions of students, but do not anticipate measures to raise 

mobility.  

 

Opportunities for improvement:  

In order to establish opportunities to raise participation of students in co-management and 

activities at a college, the self-evaluation reports should assess the presentation of student 
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integration and activities, and anticipate feasible measures on the grounds thereof (e.g. 

better methods of providing information to students on the importance and results of their 

participation).  

The self-evaluation reports should better deal with and assess the efficiency of the student 

career counselling. 

Dealing with and evaluation of the participation of students in professional and other non-

pedagogical activities at colleges should also be more detailed, as follows: in which projects 

they participate, which competences they acquire and how does this affect their learning 

outcomes and readiness to enter the labour market? How would they be better informed of 

possibilities and advantages of participation in the projects and other non-pedagogical 

activities of a college?  

Analyses and assessments of the student mobility should be more detailed and comparable. 

They should be deducted from the findings of the previous self-evaluations, and present the 

basis to formulate the measures for improvement. This is particularly important because the 

higher vocational colleges are faced with the low mobility level. In addition, it has to be 

pointed out that the self-evaluation of mobility has already been recommended by the 

previous analysis of the self-evaluation reports (Report 2007/08, p. 73).  

 

 

 

A report deals with the participation of students in the management of an institution. 

Responses Number Percentage 

YES 14 37 

YES, the method of 

participation is also 

recorded 

16 42 

NO 8 21 

Total 38 100 

 

A report deals with the participation of students in professional work. 

Responses Number Percentage 

YES 10 26 

YES, and the method 

thereof is also recorded 

8 21 

NO 20 53 

Total 38 100 

 

A report monitors the mobility of students.  

Responses Number Percentage 

YES, it is monitored 4 10 

YES, and the method 

thereof is also recorded 

14 37 

NO 20 53 

Total 38 100 

 

Material conditions: 

 

Strengths: 

Self-evaluation reports present general information regarding the premises, finances, 

library, equipment, information and communication technology, which enable and support 

the implementation of study process and practical education. Some reports also provide the 
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assessment on financial needs for further pursuit of the activity. Rare reports present the 

issue of students with special needs.  

 

Opportunities for improvement 

The reports should not contain only an inventory of premises, equipment financial situation, 

library activity and the issue of students with special needs, but should provide an in-depth 

analysis and evaluation of the established situation and suggest feasible and measurable 

measures for improvement.  

 

A college pays attention to material conditions in its report (inventory of equipment, library, 

students with special needs and financial situation). 

Responses Number Percentage 

YES, it describes them 23 61 

YES, it provides measures 

for improvement 

10 26 

NO 5 13 

Total 38 100 

  

Quality assurance 

 

Strengths: 

In the self-evaluation procedures, diverse methods to obtain the opinions of stakeholders 

are used. The data dealt with by the self-evaluation reports are the result of interviews, 

opinion e-mails and proposals from the “trust boxes”. While the student survey (opinion on 

implementation of studies) and survey on practical training are generally applied, certain 

reports also deal with and present the results of annual interviews with the employees and 

of surveys on employee and student satisfaction. 

Some colleges carry out internal evaluations and formulate recommendations for 

improvement on the basis of their findings (an action plan with holders of activity and 

implementation deadlines), which are also subject of the assessment in the self-evaluation 

reports.  

 

Opportunities for improvement: 

The self-evaluation reports should not only present the procedures for quality assurance and 

data collection, but also assess them, and on the basis of the assessment, anticipate 

guidelines for improvement, for which the holders of activity and implementation deadlines 

should be set out (action plan). Although numerous reports include SWOT analysis, the 

latter is not always clearly based on the findings and the assessment of the actual situation, 

and also does not have precisely defined measures for improvement that could be followed 

in the next self-evaluations. It is important that the self-evaluation reports also introduce a 

review and assessment of the realisation of measures from the previous self-evaluation. 

Reports should present and assess the quality of pedagogical activity at colleges more 

analytically. The results of surveys, interviews and opinions, obtained from diverse 

stakeholders, should be assessed and analysed in more detail. The need for more detailed 

analysis of the carried out surveys has been already pointed out by the previous analysis of 

the self-evaluation reports (Report 2007/08, p. 72).  

A good practice of implementing internal evaluation could be more widely applied at higher 

vocational colleges, while the results and measures provided for in the internal evaluation 

could be included in the further self-evaluations. 

 

A report deals with the activities, measures or proposals for the quality improvement, and 

the key reasons for improvements. 
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Responses Number Percentage 

YES, the activities are 

presented 

25 66 

YES, the activities are 

assessed and the proposals 

for improvement 

formulated 

10 26 

NO 3 8 

Total 38 100 

 

A report deals with the changes to study programmes and underlying reasons.  

Responses Number Percentage 

YES, the changes are 

monitored 

13 34 

YES, the changes are 

monitored and the reasons 

thereof provided 

6 16 

NO 19 50 

Total 38 100 

 

Structure of the self-evaluation reports 

 

Strengths: 

Considering the findings of the previous analysis of self-evaluation reports, it is no longer 

true that the majority of reports are parsimoniously and too generally written and contain 

only 2 to 3 pages in average (Report 2007/08, p. 72).  

A smaller number of the self-evaluation reports precisely follow the areas of assessment 

listed in the Evaluation Criteria. For the majority of self-evaluation reports, similar has been 

established in the previous analysis (Report 2007/08, p. 72).  

In the reports, the area of practical training or implementing the student practical training is 

analysed comprehensively and in detail, which is extremely important for quality of higher 

vocational colleges. The self-criticism level is the most evident precisely in this area.  

The trend of reports dedicating more attention to mobility, learning outcomes and 

competences of the lecturers and mentors, is detected. 

 

Opportunities for improvement: 

In light of the present analysis, the presentations of situation by the areas of assessment 

are more comprehensive, although the in-depth assessment and the measures for 

improvement founded thereof are still relatively undeveloped.  

The self-evaluation reports should take better account of the areas of assessment listed in 

the Evaluating Criteria, in order to provide for the comparability with other self-evaluation 

reports, and for the opportunity to monitor the development of colleges through the entire 

period between the individual external assessments. In this regard, it should be noted that 

the inappropriateness of the self-evaluation reports and the undue account taken of the 

areas of assessment listed in the Evaluation Criteria has been already pointed out by the 

previous analysis of the self-evaluation reports (Report 2007/08, p. 72).  

  

Reports take the areas of assessment under the Evaluation Criteria into account.  

Responses Number Percentage 

YES, all of them 3 8 

YES, the vast majority of 10 26 
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them 

YES, partially 11 29 

NO 14 37 

Total 38 100 

 

Considering the reports and areas of assessment, the self-criticism varies and reaches from 

the non-assessed description of situation to a variety of assessments in terms of numbers 

and contents, from which the strength and opportunities for improvement, including clear 

measures, are deducted.  

 

Are institutions self-critical in establishment of their own strength and weaknesses? 

Responses Number Percentage 

YES, a lot 8 21 

Partially 19 50 

NO, not at all 11 29 

Total 38 100 

 

Summary: strengths and opportunities for improvement 

 

Strengths: 

— some reports present the results of competitions for the best diploma, the best mentor 

and the best company; 

— the comprehensive part of reports deals with the practical work of students and work of 

mentors in individual companies; 

— the career development of employees in slowly, but pertinently paving its way in the 

self-evaluation reports, and the same applies for the analysis of the employee mobility;  

— some colleges carry out internal evaluations and formulate recommendations for 

improvement on the basis of their findings; 

— in terms of scope and structure, the reports are no longer as parsimonious as those from 

the 2007/08 analysis of the self-evaluation reports; 

— the trend of reports dedicating more attention to the mobility, learning outcomes, and 

competences of the lecturers and mentors, is detected. 

 

Opportunities for improvement:  

— the self-evaluation procedures should introduce a comparable and continuous system of 

obtaining feedback information from the external stakeholders, and the reports should 

analyse and assess the collected data and form guidelines for improvement; 

— the reports should pay more attention to the area of monitoring the employability and 

competences of graduates; 

— the reports should assess the achievement of the strategic objectives in more detail, and 

assess the compliance of the activities of colleges with their strategy, mission and vision;  

— in the area of practical training, the reports should analyse and assess in more detail 

what kind of training would be needed by the mentors and in which way their 

competences should be developed, monitored or verified; 

— although the employee mobility and career counselling is gradually developing, the 

assessment of the situation and the formulation of recommendations for further 

development should be strengthened in the self-evaluation reports; 

— the reports should better deal with and assess the efficiency of the student career 

counselling, whereby the part-time students who are often already employed and study, 

should also be considered; 
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— dealing with and evaluation of the participation of students in professional and other 

non-pedagogical activities at colleges, should be more detailed; 

— although numerous reports include SWOT analysis, the latter is not always clearly based 

on the findings and the assessment of the actual situation, and also does not have 

precisely defined measures for improvement that could be followed in the next self-

evaluations; 

— it is important that the self-evaluation reports also introduce a review and assessment of 

the realisation of measures from the previous self-evaluation; 

— the reports should take due account of the areas of assessment listed in the Evaluating 

Criteria, in order to provide for the comparability with other self-evaluation reports and 

the opportunity to monitor the development of colleges through the entire period 

between individual external assessments.  

 

 

Conclusions and future challenges  

 

On one hand, the external evaluations of higher education institutions and their study 

programmes, and of higher vocational colleges, have confirmed certain common strengths 

and weaknesses of the Slovenian tertiary education, and also the differences between the 

public and private higher education institutions and higher vocational colleges on the other.  

The assessed institutions and their programmes, and the colleges, are mostly well-

integrated with the environment through their activities, but the enrolment is insufficiently 

adjusted to the needs of the regional and broader environment or with the needs on the 

labour market. In the future, the institutions and colleges should adjust the enrolment on 

the grounds of the results of monitoring the competences of students and the employability 

and employment of graduates. Though, this has been mainly formalised and introduced in 

the past accreditation period.  
At the universities and private higher educational institutions, the groups of experts often 

pointed out that the revision of study programmes should be more closely connected with 

the results of self-evaluations, whereby a due account should be taken of a wider circle of 

stakeholders. Too tight connection between the curricula of study programmes with the 

personnel capacities of higher education institutions, particularly at the private higher 

education institutions and some university members, should be loosen by the connection of 

the study contents and their importance in light of the mission and vision of the institutions 

and the needs of the labour market, society and culture. The amendments to HEA and the 

Accreditation Criteria should also provide for the higher education institutions to plan 

changes of study programmes on the grounds of the results of self-evaluations, which 

should then be assessed by the next self-evaluations.  
While the Slovenian universities have mainly revised their strategic guidelines, private 

higher education institutions and numerous higher vocational colleges follow the strategic 

guidelines that have not yet responded to the recommendations of the external evaluations 

and to the current socio-economic situation. For the strategic plans, the clear, achievable 

and measurable objectives that follow the mission and vision, and are reflected in the 

pedagogical and non-pedagogical activities of institutions or colleges, are important. 
Although at the majority of the assessed institutions, study programmes and colleges, the 

groups of experts confirmed quality of the pedagogical activity, the scientific, research, 

professional or artistic activity are of a better or even top quality at universities and their 

members. Therefore, the study programmes of public higher education institutions offer 

better opportunities for the participation of students in the non-pedagogical and 

development activity. For the most part, professional activity is of a high quality also at 

higher vocational colleges. The non-pedagogical activity is significantly weaker at the private 

higher education institutions, because their higher education teachers often research or 
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participate in the projects at other higher education or research institutions. Where 

non-pedagogical activity is better developed, students can better participate in it.  
At the majority of study programmes, the practical training is properly organised and 

supported. At both the public and private institutions, the groups of experts suggested that 

more practical contents and practical training should be introduced also in the second-cycle 

study programmes that are professionally-oriented.  
The teams of higher education teachers at universities and some bigger private higher 

education institutions, and councils of lecturers at the majority of higher vocational colleges, 

are relatively stable, while their structure mostly adequately corresponds to the fields of 

study programmes. At certain private institutions and higher vocational colleges, the volume 

of employment within the pedagogical and non-pedagogical activity is too small. For the 

majority of study programmes, the groups of experts pointed out the significantly excessive 

teaching load of higher education teachers and lecturers. Above all at the private higher 

education institutions, the share of the retired and research non-active higher education 

teachers is high. While the efforts to improve quality of higher education teachers are 

weaker at private higher education institutions, certain public higher education institutions 

make their criteria for election to titles stricter. The ratio between the number of higher 

education teachers or lecturers and students is good on average, both at private and public 

institutions and at colleges. During site visits, the majority of the interviewed students 

commended the work of higher education teachers and lecturers. Also, the work of staff and 

support services were commenced by the students and higher education teachers and 

lecturers at the majority of institutions. 
Numerous institutions and colleges provide suitable premises and equipment for the 

implementation of activities. The library services and capacities are mostly of a good quality 

and satisfy or even exceed the needs necessary to implement the study activities. Difficult 

financial situation forces higher education institutions to adopt measures that adversely 

affect the study quality. Should the situation not improve, the institutions will have to 

consider merger, integration and centralisation of activities. It seems that a widely spread 

development of fields of study is hindered, and that the excellence of the pedagogical and 

non-pedagogical activities will have to be increasingly sought in more successful and socio-

economically more important fields of study, while the fields that are lagging behind might 

even have to be abandoned by the institutions. Many institutions brought this situation on 

themselves, since they have been increasing the fields of study and introducing study 

programmes of the next cycles too fast, making it difficult for the personnel development to 

keep up. Consequently, the level of scientific, research, professional or artistic activity did 

not reach the competitiveness and excellence necessary for the successful functioning of the 

institutions.  
The majority of the external assessments pointed out the weak internationalisation of the 

institution and colleges. Despite their measures and efforts, the institutions and colleges 

have not managed to achieve the appropriate level for the employee and student mobility 

for several years now; moreover, due to unfavourable financial situation, this level is 

occasionally even dropping.  
The internal quality assurance systems are established at all the higher education 

institutions and higher vocational colleges. They are regulated by internal acts and quality 

manuals that mainly observe the regulations of Agency and ESG. One of the key 

opportunities for improvement of the operation of these systems is more efficient inclusion 

of a wider cycle of the important internal and external stakeholders in the processes of 

quality assurance. The rise in quality culture depends on recognition of the importance and 

advantages of quality assurance. Stakeholders should be informed of the examples of useful 

practice, of solutions and improvements based on the self-evaluation, and be aware that 

their opinions and initiatives are reasonably considered.  
With a few exceptions, the higher education institutions and higher vocational colleges 

perform regular self-evaluations, which for the most part are not sufficiently developed and 
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efficient yet to independently provide for the necessary level of quality and to efficiently 

improve it. First of all, the methodology of self-evaluation procedures should be harmonised 

and consolidated, and the quality indicators reasonably unified. This would be the basis to 

raise the substantive and structural comparability of the self-evaluation reports. It would be 

appropriate to unify the primary data, which are submitted by the specialist services and 

important stakeholder in form of statistics, opinions and initiatives, and balance them in 

terms of contents (according to the areas of assessment). Quite some institutions and 

colleges are faced with a poor response of stakeholders to surveys, which can be also 

attributed to the lower level of quality culture and the smaller efficiency of the self-

evaluation procedures. The self-evaluations should not be trapped in a vicious circle of 

inefficiency and become an end in itself, because stakeholders and management of 

institutions or colleges are not connected. Namely, the representativeness of the collected 

data is important to formulate realistic assessments of the situation and monitor the 

measures, in which the stakeholders recognise the benefit of self-evaluation. Above all, 

certain higher vocational colleges should better formalise the collection of the primary data 

for self-evaluation. The self-evaluation reports of the numerous institutions and colleges 

should enrich the analysis of the collected data and derive well-founded assessment of the 

situation. The extent and depth of and the connection between individual primary data and 

assessments of the situation under and between areas of assessment enable rational 

deduction of strength and opportunities for improvement; in addition, they enable as good 

comparability with the others or previous self-evaluations as possible. In this regard, the 

sufficient level of self-criticism in order to not overlook any important weaknesses of an 

institution or college should be assured. The assessed situation should be connected with 

the results of the previous self-evaluations; though, this actually has been provided in quite 

some self-evaluation reports. Namely, a review of the development of the institutions and 

colleges, and of their activities, is necessary to plan measures. Based on the assessments, 

the self-evaluation reports should derive strengths and opportunities for improvement by 

the areas of assessment. The majority of self-evaluation reports of the public higher 

education institutions indicate strengths and opportunists for improvement, but they are 

often insufficiently connected with the assessments of the situation. Strengths and 

opportunities for improvement are the basis for the formulation of measures for 

improvement, which have to be clear, measurable and feasible. The responsible entities and 

implementation deadlines should be assigned to these measures, either in the self-

evaluation report or in the action plan. The quality assurance and the progress achievement 

would be significantly facilitated by as good comparability as possible of the self-evaluation 

reports with both the previous reports and the reports of other institutions and colleges. The 

comparisons enable establishment of development and development trends, and of level of 

quality in relation to the other institutions and colleges. The possibility to compare is not 

beneficial just for individual institutions or colleges, but also in preparation of analyses in 

higher education and higher vocational education area. Currently, the comparability level of 

the self-evaluation reports is low.  
Some public higher education institutions and higher vocational colleges have begun 

implementing internal evaluations, in which qualified evaluators assess the quality of 

institutions, study programmes or colleges according to the areas of assessment listed in the 

Accreditation or Evaluation Criteria respectively. Along the Agency's transition to the 

institutional accreditation as anticipated with the amendment of HEA, internal evaluations 

gain a new meaning. Also, the international programme and institutional accreditations are 

important. 
 
 


